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ABSTRACT 
 
 
Anisa Fadila Kairoh, 2017. THE EFFECTIVENESS OF TASK BASED 
LANGUAGE TEACHING TO TEACH WRITING (An Experimental Research at 
First Grade of MAN 2 Boyolali in the Academic Year 2016/2017).Thesis.English 
Letters Study Program, Islamic Education and Teacher Training Faculty. IAIN 
Surakarta 
 
 
Advisor : Zainal Arifin, M. Pd 
 
 
Keywords : Writing, Task Based Language Teaching, Direct Instruction 
Method  
 
The objective of the research is to know the effectiveness of Task Based 
Language Teaching to teach writing at first grade of MAN 2 Boyolali in the 
academic year 2016/ 2017. The students got some problem in teaching learning 
process especially in writing class.  
This research was carried out of MAN 2 Boyolali because this school is 
one of the other MAN that best predicate in Boyolali and at first grade. This 
research used type of experimental design is quasi experiment (post-test only 
design with non-equivalent control group design). The sample of this research is 
first grade of MAN 2 Boyolali in the academic year 2016/ 2017. This research 
uses purposive sampling to collect the sample at first grade. This research use 
second sciences class as experimental group and religion class as control group. 
Every group consists of 25 students. In experimental group was taught by using 
Task Based Language Teaching while in control group was taught by using Direct 
Instruction Method. The data was the score of students after the researcher give 
three time treatment of each class. The data was analyzed by using T-test formula.  
The mean score of experimental group is 79.76 while the mean score of 
control group is 78. The result of T-test computation that Tois 5, 5 while the value 
of T table is 2.064. It shows that To (T observed) is higher than Tt (T table). 
Therefore, the alternative Hypothesis (Ha) is accepted while the null Hypothesis 
(Ho) is rejected. Based on the result above, the research findings is there is 
significant difference between  students taught by using Task Based Language 
Teaching and those taught by using Direct Instruction Method. It means that Task 
Based Language Teaching is effective to teach writing at first grade of MAN 2 
Boyolali in the academic year 2016/ 2017.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Writing is a written product of thinking, drafting and revising 
procedures that require specialized skills (Brown, 2001: 335). Writing is 
an activity of conveying or expressing thoughts and idea in a paper. 
According to Harris (1993: 122) writing is a complex activity. It is of 
fundamental importance to learn, to personal development and to 
achievement in the education system. As the teacher we need to strive 
continually to find the best ways to help our pupils find fulfillment as 
writers. Skill of writing in a second language needs separation and special 
attentions, students cannot be let alone in doing writing activity without 
clear instruction and guidelines or procedures even when the reason is the 
limited time that the teacher has during the teaching learning process. 
According to Harmer (1998: 79) he describes four main reasons for 
teaching writing. First, some students instead of acquiring a language in 
oral ways, benefit greatly from seeing the language that is written down. 
Second, writing process helps students to think and to select words as well 
as sentence to construct good written text. Third, some students are 
fantastically quick at picking up language just by looking and listening. 
The last, students need to know how to write a letters, how to put written 
report together, how to reply to advertisement and increasingly and how to 
write using electronic media. 
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In this case, the researcher took the first grade of MAN 2 Boyolali 
because the students‟ writing ability was still low. It can be seen from 
KKM (Kriteria Ketuntasan Minimun) is 70. Miss Rining as the teacher 
said thatit is represent the method every score of students writing.  
According to Bryne (1993: 03) he mentions that there are three 
aspects which make writing difficult. First, it is psychological problem. 
Writing is solitary activity. In this school, especially at first grade the 
students no high motivation to learn since the students have limited 
opportunities to express their ideas. The teacher cannot give direct 
feedback like in speaking activity.  
Second problem is linguistic problem. The students have to ensure 
that the choice of words, sentence structure, and other cohesive devices are 
correct for conveying their message. It relates to the condition of the 
students who have limited vocabulary that will make them unable to write 
during writing class. The last problem is cognitive problem. Writing is 
learned through a process of instruction. It is not natural process like 
speaking. The material in writing is also only based on the English book. 
Students always do the exercise like fill in the blank, rearrange the 
sentence until the class writing is over.  
Today, the teaching writing method is an interesting discussion. 
The method used in the teaching is the primary source of the students‟ 
attention and achievements for the students‟ competency. Based on the 
observation is done by the researcher in MAN 2 Boyolali in especially at 
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first grade, writing become one of skills taught in this school. Writing also 
become the measurement for the students; competence in English class.  
For this reason, the researcher should find a suitable method in 
teaching writing to the students. So they can explore their ideas and make 
a good writing. The researcher has to make the teaching more effective 
and explorative for the students than before to develop their writing 
ability. The teaching writing will be more humanistic, friendlier and fun 
for the students. The students and the teacher work together and 
collaborate and of course they become more relaxed. 
One of ways is by applying various teaching methods into learning 
activities, particularly here is in the writing activities. One of the 
appropriate methods to be applied is task based language teaching. Task 
based language teaching also called TBLT is a cutting edge language 
teaching approach for second language learners. Richard and Rodger 
(2001: 223) define task based language teaching as an approach based on 
the use of task as the core unit of planning and instruction in language 
teaching. 
The main concept of this method is building supporting and 
enjoyable classroom environment by engaging students in learning process 
through the use of task. In task based language teaching, there are three 
effective steps namely pre- task, task cycle and language focus (Wills, 
1996: 56). It is effective in teaching writing ability. Conducted on giving 
the task, there was some significant progression made by the students tend 
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to be better in their content, organization, syntax/ grammar, vocabulary 
and mechanics.  
Pre-task phase introduces the topic and task for the students, 
activities the students to find related words and phrase which are suitable 
to the topic. In pre-task, the teacher presents what will be expected of the 
students in the task phase. These will be presented the suggestion and 
motivation. So, the students would be encouraged to use what they are 
comfortable with in order to complete the task. The instructors may also 
present a model of the task by doing it by themselves or by presenting 
picture, audio or video demonstrating the task.  
The task-cycle offers the chance to learners to use whatever 
language they already know in order to carry out the task and then to 
improve that language, under teacher‟s guidance, while are planning their 
reports of the task. The last is the language focus. Language focus allows a 
closer study of some of the specific features naturally occurring in the 
language used during the task cycle. The learner will have already worked 
with the language and processed it for meaning. So they are ready to focus 
on the specific language forms that carry the meaning.  
Task based language teaching is advantageous to students because 
it is more students centered. Task remove teacher‟s domination, students 
get change to open and close conversations, to interact naturally, to 
interrupt and challenge, to ask people to do things and to check that have 
been done (Ligtbown and Spada in Wills, 1996: 18).  
5 
 
 
 
Beside it, another method is direct instruction method. Direct 
instruction method is also effective to teach writing. Direct instruction 
method is an education theory grounded in the belief that the most 
effective way to teach is through explicit guides instruction (Andrew, 
2015: 09). Meanwhile, according to Rosenshine (1992: 01) direct 
instruction method refers to a specific pattern of instruction that emerged 
from students which attempted to identify the instructional procedures 
used by the most effective teacher those teachers whose students made 
greats gains in achievement. 
So, in presenting this paper the researcher decide to apply task 
based language teaching and want to measure the success of using task 
based language teaching in writing class. Therefore the researcher would 
like to take a research under the title “THE EFFECTIVENESS OF 
TASK BASED LANGUAGE TEACHING TO TEACH WRITING(An 
Experimental Research at the First Grade of MAN 2 Boyolali in the 
Academic Year 2016/2017).”  
 
B. Identification of Problem 
Based on the background of the study above, the identification 
problem are: 
1. Why the teaching learning process used by the teachers is difficult to 
understand by students? 
2. Are they confused when the teacher give the question using English 
language? 
3. Are the students not interest in the way the teacher delivered the 
material? 
4. Will task based language teaching be effective in teaching writing? 
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C. The Limitation of the Problem  
In this research, the researcher limits the study to find out students 
writing ability at first grade of MAN 2 Boyolali. Writing English is 
reputed a difficult activity for some students. There are many students in 
senior high school and teaching methods which are used by teacher solve 
the difficulties. It is make the researcher difficult to analyze them all.  
There are some genres at the first grade of MAN 2 Boyolali. In this 
research, the researcher will focus in narrative text. The researcher needs 
two classes to implement the research such as control class and 
experimental class. The researcher use task based language teaching as a 
method for teaching writing in experimental class and direct instruction 
method for teaching writing in control class.  
 
D. Problem Formulation  
Based on this research, the researcher was conducted as first grade of 
MAN 2 Boyolali to answer the question: 
Is there any significant difference between student taught by using task 
based language teaching and those taught by using direct instruction 
method? 
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E. The Objective of the Study  
Based on the background of the problem, the objective of the research 
is: 
To find out whether there is or not a significant difference between 
student taught by using task based language teaching and those taught by 
using direct instruction method. 
 
F. The Benefit of the Study 
The result of the study is expected to give some benefits to the 
following parties: 
1. Theoretical of the study  
a. This research can be used as references for anybody else who has 
the same interest in the same field.  
b. This research can be useful as the references in choosing the 
method in teaching writing.  
2. Practical of the study: 
a. For the English teacher  
The research can be reference for the teacher in teaching 
writing ability. 
b. For the students  
The research is useful for the school in terms of the 
improved quality of the students. Specifically in the skill in 
concern is writing.  
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c. For the other researcher  
The research can be a good reference for other researcher 
that the planning to have research in the same areas.  
d. For the school  
The result of this research can be used as a point in teaching 
and learning activity in classroom. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description  
1. Review on Writing  
a. The Nature of Writing  
Writing is one of important skill that language learners 
need to learn as essential component not only for their academic 
practice but also later in their professional life. Writing can be 
defined in various ways. There are some definitions of writing 
proposed by some experts. According to Edward (2013: 01) he 
stated that writing as a process of expressing ideas or thoughts in 
words, should be done at our leisure. Writing can be very 
enjoyable as long as we have the ideas and the means to achieve it. 
According to Brown (2001: 335) states that writing is a 
written product of thinking, drafting and revising procedures that 
require specialized skills. The nature of writing focuses students on 
how to use discourse markers and rhetorical conventions to put 
them cohesively in a written text, how to revise text for clearer 
meaning, how to edit text for corresponding grammar, and how to 
produce a final product. Most writing does one of three things: 
inform, explain or present an argument.  
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From the definition above, it can be inferred that writing is 
a process of expressing ideas or thoughts in word that require 
specialized skills.  
 
b. The Process of Writing  
According to Brown (2004: 348-350) he stated that process 
of writing approaches tend to be farmed in three stages of writing. 
Those are: 
1) The Free writing 
Free writing designed to help you free ideas that you 
might not realize that you have. An important aspect of free 
writing is that you write without being concerned about 
spelling, punctuation or grammar. Of course, these elements of 
writing important but students‟ concern about them can 
sometimes inhibit the free writing flow of their ideas. Free 
writing is a technique to generate ideas, it should be used as a 
beginning as an initial exploration of the ideas that you have 
about a topic.  
2) The Drafting 
After exploring our ideas, put them into paragraph 
form, keeping in mind how showing and using facts and 
statistic makes writing powerful and convince. This step can be 
a fascinating adventure. We step out of our own selves, to see 
what we have created through the eyes of the other, to discover 
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the impact of our word on the thoughts of our readers. So, we 
can use the information to improve what we have written.  
3) The Revising 
All good writers go through several steps of revision 
because they want to make their writing the best it can be. As 
this point they reconsider what they have written, get feedback 
from others and then make changes. Make corrections directly 
on our first draft. Do not be afraid to mark up this paper. You 
can starch out unnecessary or irrelevant information, squeeze 
ideas that you want to add into the margin, and even cut up and 
repast our paper to change the order or make additions. 
From the explanation above, it can be conclude that in 
writing there are three process; the free writing (deciding the 
topic), the drafting (use the information to improve the written) 
and the revising (the way to make writing easy).  
 
c. The Purpose of Writing  
According to Troyka in Maysaroh (2013: 18) writing is a 
way of communicating a message to a reader a purpose. The 
purpose of writing has to do with goals or aims of writing. The 
purpose of writing such as:  
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1) To express ideas 
A writer express his/ her feeling, expression, 
personality likes and dislike in his/ her writing in order to make 
readers understand something within the materials.  
2) To provide information 
It means to give information and explain it. This 
purpose is to focus on the materials being discussed.  
3) To persuade the readers  
It means to convince readers about a matter of an 
opinion. This also focuses on the readers‟ point of view and  
4) To create literary work  
It means that a work which is based on one‟s point of 
view (opinion, attitude and observation) of other matters 
occurring in one‟s environment.  
There are five pedagogical purpose of writing according to 
Bryne (1998: 06) as follows:  
1) The introduction and practice of some forms of writing enables 
us to provide for different learning styles and needs.  
2) Written work serves to provide the learners with some tangible 
evidence that they are making progress in the language.  
3) Exposure to the foreign language through sore than one 
medium, especially if skills are properly integrated, appears to 
be more effective than relying on single medium alone.  
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4) Writing provides variety in classroom activities, serving as a 
break from oral work.  
5) Writing is often needed for formal and informal testing.  
From the theories above, it can be conclude that the 
generally purpose of writing are to entertain the readers, give the 
information, to be one of evidences whether the students are 
making progress or no when they are learning foreign language.  
 
d. Micro and Macro Skills of Writing  
In order to be able to perform the writing process, learners 
need to acquire the micro and macro skill of writing. According to 
Ur (1996: 162) he states that writing should maintain between 
micro aspect and macro aspect. In micro aspect, the students 
practice specific written forms at the level of word or sentence 
(handwriting or typing, spelling, punctuation). On the other hand, 
in macro aspect the students emphasize on content and 
organization. In this case, they express themselves using their own 
words, state a purpose for writing and specify an audience. 
Meanwhile, according to Brown (2004: 220), he states that 
micro skills are related to imitative and intensive types of writing 
whereas macro skills are related to responsive and extensive 
writing. The descriptions are as follows: 
1) Micro skills: 
a) Produce graphemes and orthographic patterns of English 
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b) Produce writing at efficient of speed to suit the purpose 
c) Produce an acceptable core of words and use appropriate 
word order patterns 
d) Use acceptable grammatical systems (e.g. tense, agreement, 
pluralization) patterns and rules 
e) Express a particular meaning in different grammatical 
forms and 
f) Use cohesive devices I written discourse.  
2) Macro skills: 
a) Use the rhetorical forms and conventions of written 
discourse 
b) Appropriately accomplish the communicative functions of 
written text according to form and purpose 
c) Convey links and connections between even and 
communicative such relations as main idea, supporting 
idea, new information, given information, generalization 
and exemplification 
d) Distinguish between literal and implied meaning when 
writing  
e) Correctly convey culturally specific references in context of 
the writing text and 
f) Develop and use a battery of writing strategies, such as 
accurately assessing in first draft, using paraphrase and 
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synonym, soliciting peer and instructor feedback and using 
feedback for revising and editing.  
 
e. Teacher’s Role in Teaching Writing  
Teachers play an important role in teaching and learning 
process of writing. Harmer (2001: 261- 262) says that although the 
teacher needs to deploy some or all of usual role when students are 
asked to write, the ones that are specializes important are as 
follows: 
1) Motivator 
One of the teacher principal roles in writing task will be 
to motivate the students, creating the right condition for the 
generation of ideas, persuading them of the usefulness of the 
activity and encouraging them to make as much as effort 
possible for maximum benefit. This may require special and 
prolonged effort on the teacher part for longer process writing 
sequences.  
2) Resource 
Especially during more extended writing task, teacher 
should be ready to supply information and language where 
necessary. Teachers need to tell students that they are available 
and be prepared to look at their work as it progress, offering 
advice and suggestions in a constructive and tactful way. 
Because writing takes longer than conversation for example, 
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there is usually time for discussion with individual students or 
students working in pairs or groups.  
3) Feedback provider 
Giving feedback on writing task demands special care. 
Teachers should respond positively and encouragingly to the 
content of what the students have written. When offering 
correction, teacher should choose what and how much to focus 
on based on what the students need at this particular stage for 
their studies and or the task they have undertaken.   
From the explanation above, it can be inferred the teacher 
has three role in teaching writing; motivator (the teacher must be 
give motivation to the students), resource (the students can use 
their knowledge with do the task with group or in pair), and 
feedback provider (the teacher and students can give feedback to 
improve the teacher‟s role in teaching writing).  
 
f. The Principles of Teaching Writing  
Every teacher should consider some principles while 
planning a course, whether it is a writing course or a cause in 
which writing will pay a part. According to Sokolik (in Nunan 
2003: 92- 95) proposes a few principles that can be adapted to the 
different in learning situations as follows: 
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1) Understand your students‟ reason for writing  
It is important to understand and match the students‟ 
goals and school‟s goal to avoid dissatisfaction in the writing 
instructions.  
2) Provide many opportunities for students to write 
Writing almost always improves with practices. 
Teacher needs to evaluate the lesson plans whether they have 
adequate time spent for writing. Practice writing should 
provide students with different types of writing as well.  
3) Make feedback helpful and meaningful  
Students crave feedback on their writing, yet it doesn‟t 
always   have intended effect. Teacher need to make sure that 
the students understand the vocabulary or symbols that are 
wrote to comment on the students‟ paper.  
4) Clarify for yourself and for your students, how their writing       
will be evaluated. 
Students often feel that the evaluation of their writing is 
completely subjective. To overcome such situation, the teacher 
the teacher  need to develop a statement about what is valued in 
writing, either in the classroom or in the situation as a hole.  
Based on the explanation above, there are four principles in 
teaching writing ; teacher must be understand the reason of 
students‟ in writing, the teacher provides opportunities for the 
students‟ write., make the feedback from the students with the 
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teacher helpful and meaningful and clarify the student‟s writing 
that can be evaluated. 
 
g. The Reason of Teaching Writing  
There are many reasons for teaching writing. According to 
Harmer, (1998: 79-80) states that there are four reasons for 
teaching writing to students of English as a foreign language: 
1) Reinforcement 
Some students acquire language in a pure oral/ aural 
way, but most of us benefit greatly from seeing the language 
written down. The visual demonstration of language 
construction is invaluable for both our understanding of how it 
all fits together and as an aid to commit the new language to 
memory. Students often find it useful to write sentence using 
new language shortly after the have studied it.  
2) Language development  
We can‟t be sure, but it seems that the actual process of 
writing (rather like the process of speaking) help us to learn as 
we go along. The mental activity we have to go through in 
order to construct proper written text is all part of engaging 
learning experience.   
3) Learning style  
Some students are fantastically quick at picking up 
language just by looking and listening. For the rest of us, it may 
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take a little longer. For many learners, the time to things 
through, appropriate for such learners. It can be also be a quite 
reflective activity instead of the rush and bother of 
interpersonal face-to-face communication.  
4) Writing as a skill 
By far the most important reason for teaching writing, 
of course is that is basic language skill, just as important as 
speaking, listening and reading. Students need to know how to 
write a letters, how to put written report together, how to reply 
to advertisement and increasingly, how to write using 
electronic media. They need to know some of writing‟s special 
conventions (punctuation, paragraph, construction, etc) just as 
the need to know how to pronounce spoken English 
appropriate. Part of our job is to give to them that skill.  
 
h. The Type of Writing  
According to Brown (2004: 220) he stated that four 
categories of written performance that capture the range of written 
production are considered here. Each category resembles the 
categories defined for the other thee skills, but these categories as 
always reflected the uniqueness of the skill area: 
1) Imitative 
To produce written language, the learner must attain 
skills in the fundamental, basic task of writing letters, word, 
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punctuation and very brief sentences. This category includes 
the ability to spell correctly and to receive phoneme-grapheme 
correspondences in the English spelling system. It is a level at 
which learners are trying to master the mechanics of writing. At 
this stage, form is primary if not exclusive focus, while context 
and meaning are secondary concern.  
2) Intensive (Controlled) 
Beyond the fundamental of imitative writing are skills 
producing appropriate vocabulary within a context, 
collocations, idioms and correct grammatical features up to the 
length of a sentence. Meaning and context are of some 
importance in determining correctness and appropriateness but 
strictly controlled by the test design.  
3) Responsive 
Here, assessment task require learner to perform at a 
limited discourse level, connecting sentences into a paragraph 
and creating a logically connected sequence of two or three 
paragraph. Task responds pedagogical directives, list of 
criteria, outlines and another guide lines. Genre of writing 
include brief narratives and description, short reports, lab 
report, summaries, brief responses to read and interpretation of 
chart or graphs. Under specified conditions, the writer begins to 
exercise some freedom of choice among alternative forms of 
expression of ideas.  
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4) Extensive 
Extensive writing implies successful management of all 
the process and strategies of writing for all purpose, up to the 
length of an essay writing a purpose, organizing and 
developing ideas logically, using details to support or illustrate 
ideas, demonstrating syntactic and lexical variety and in many 
cases, engaging in the process of multiple drafts to achieve a 
final product. Focus on grammatical forms is limited to 
occasional editing or proof reading of a draft.  
Based on the explanation above, it can be included types in 
writing. There are imitative, extensive, responsive and intensive 
writing  
 
i. The Scoring of Writing  
The following rating scale is the result of considerable and 
careful research conduct in the scoring of composition in the 
United States, which is adapted from Heaton (1988:146). 
Table 2.1 
The Scoring of Writing 
Component Score Criteria 
Content 
 
 
 
 
 
 
 
 
30-27 
Excellent to 
very good 
Knowledge, substantive, etc. 
26-22 
Good to 
average 
Sure knowledge of subject, adequate 
range, etc. 
21-17 
Fair to poor 
Limited knowledge of subject, little 
substance, etc. 
16-13 Does not show knowledge of subject, 
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Component Score Criteria 
 Very poor  Non-subjective, etc.  
Organization 20-18 
Excellent to 
very good 
Fluent expression, ideas clearly stated, 
etc. 
17-14 
Good to 
average 
Somewhat choppy, loosely organized 
but main ideas stand out, etc. 
13-10 
Fair to poor 
Non-fluent, ideas confused or 
disconnected, etc. 
9-7 
Very poor 
Does not communicate, no 
organization, etc. 
Vocabulary 20-18 
Excellent to 
very good 
Sophisticated range, effective 
word/idiom choice and usage, etc. 
17-14 
Good to 
average 
Adequate range, occasional errors or 
word/idiom form, choice, usage but 
meaning not obscured. 
13-10 
Fair to poor 
Limited range, frequent errors of 
word/idiom form, choice, usage, etc. 
9-7 
Very poor 
Essentially translation, little 
knowledge of English vocabulary. 
Language 
use 
25-22 
Excellent to 
very good 
Effective complex constructions, etc. 
21-18 
Good to 
average 
Effective but simple construction, etc.  
17-11 
Fair to poor 
Major problems in simple/complex 
constructions, etc. 
10-5 
Very poor 
Virtually no mastery of sentence 
construction rules, etc. 
Mechanics 5 
Excellent to 
very good 
Demonstrates mastery of conventions, 
etc. 
4 
Good to 
average 
Occasional errors of spelling, 
punctuation, etc. 
3 
Fair to poor 
Frequent errors of spelling, 
punctuation, capitalization, etc.  
2 
Very poor 
No mastery of conventions, 
dominated by errors of spelling, 
punctuation, capitalization, 
paragraphing, etc. 
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From the explanation above the researcher conclude that 
the total is 100 which described in following table: 
Table 2.2 
Total Scoring of Writing  
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
 
2. Review on Task Based Language Teaching  
a. The Definition of Task Based Language Teaching  
According to Endang (2009: 153) she stated that Task 
Based LanguageTeachingalso known as task based language 
learning, task based instruction or task based teaching. Task Based 
Language Teaching is as approach based on the use of task as the 
core unit of planning and instructionin language teaching (Richard 
and Rodger, 1986: 223). It is originally developed by Prabhu 
(1989) in Bangladore southern India based on the premise that the 
students may learn more effectively when their mind are focused 
on the task rather than on the language they are using.  
Meanwhile, Harmer (1998: 71) said that Task Based 
Language Teaching makes the performance of meaningful task 
central to the learning process. Task Based Language Teaching is 
an approach which seeks to allow students to work somewhat at 
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their own pace and within their own level and area of interest to 
process and restructure their inter language.  
From the definition above, it can be inferred that Task 
Based Language Teaching is an approach that make the students to 
do the task and use the task as the core of unit planning, instruction 
and the performance of meaningful task central to the learning 
process.  
 
b. The Role of Task Based Language Teaching 
According to Richard and Rodger (1998: 235- 237) they 
said that there are three roles in Task Based Language Teaching as 
follows: 
1) Learner Roles 
A number of specific role for learners are assumed in 
current proposal for task based instruction. Primary roles that 
are implied by task work are: 
a) Group Participant  
Many tasks will be done in pair or small groups. For 
students more accustomed to whole class and or individual 
work, this may require some adaption.  
b) Monitor 
In task based language teaching, tasks are not 
employed for their own shake but as a means of facilitating 
learning. Class activities have to be designed so that 
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students have opportunity to notice how language is used in 
communication.  
c) Risk taker and Innovator 
Many tasks will require learners to create and 
interpret messages for which they lack full linguistic 
resources and prior experience. In fact, this is said to be the 
point of suck task. Practice in restarting, paraphrasing, 
using paralinguistic signals and so on will often be need. 
The skills of guessing from linguistic and contextual clues 
asking for clarification and consulting with other learners 
may also need to be developed.  
2) Teacher Roles  
Additional roles are also assumed for teacher in Task 
Based Language Teaching including: 
a) Selector and Sequence of Task 
A central role of teacher is in selecting, adapting 
and or creating the task themselves and the forming these 
into an instructional sequence in keeping with learner need, 
interest and language skill level.  
b) Preparing Learner for Task 
Most task based language teaching proponents 
suggest that learners should not go into new task “cold” and 
that some sort of pre task preparation or cuing is important. 
Such activities might include topic introduction, clarifying 
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task instruction, helping students learn or recall useful 
words and phrases to facilitate task accomplishment and 
providing partial demonstration of task procedures. Such 
cuing may be inductive and implicit or deductive and 
explicit.  
c) Consciousness Raising 
Current views of Task Based Language Teaching 
hold that if learners are to acquire language through 
participate in task they need to attend to or critical features 
of the language they use and hear. This is referred to as 
“Focus on Form”. Task Based Language Teaching 
proponent stress that this does not mean doing employing a 
variety of form focusing techniques, including attention-
focusing pre task activities, text exploration, guide 
exposure to parallel task, and use of highlighted material.  
3) The Role of Instructional Materials  
a) Pedagogical Materials 
Instructional material play an important role in Task 
Based Language Teaching because it is dependent on a 
sufficient supply of appropriate in classroom task, some of 
which may require considerable time, ingenuity and 
resources to develop. Materials that can be exploited for 
instruction in task based language teaching are limited only 
by the imagination of the task designer.  
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b) Realia 
Task Based Language Teaching proponent favor the 
use of authentic task supported by authentic materials 
wherever possible. Popular media obviously provide rich 
resource for such materials. The following are some of task 
type that can be built around such media as newspaper, 
television and internet. 
 
c. Classroom Procedure of Task Based Language Teaching 
The core of the lesson is in Task Based Language Teaching 
the tasks. All part of the language used are emphasized during the 
activity itself in order to get students to focus on the task (Endang, 
2009: 157). Wills (1996: 56- 57) recommends a similar sequence 
in writing activities: 
1) Pre task 
a) Introduction to topic and task: 
b) Teacher helps students to understand the theme and 
objectives of the task, for example brainstorming ideas with 
the class, using picture, mime or personal experience to 
introduce the topic. 
c) Students may do a pre task, for example topic based odd-
word-out games. 
d) Teacher may highlight useful words and phrase but would 
not pre teach new structure. 
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e) Students can be given preparation time to think about how 
to do the task. 
2) Task Cycle  
a) Task:  
i. The task is done by students (in pair or groups) and 
gives students a chance to use whatever language 
they already have to express themselves and say 
whatever they want to say. This may be in response 
to read a text or hear a recording. 
ii. Teacher walks round and monitor, encouraging in a 
supportive way every one‟s attempts at 
communication in the target language. 
iii. Teacher helps students to formulate what they want 
to say but will not intervene to correct errors of 
form. 
iv. The emphasis is on spontaneous, exploratory talk 
and confidence building within the privacy of the 
small group. 
v. Success in achieving in the goals of the task helps 
student motivation.  
b) Planning: 
i. Planning prepares for the next stage, when students 
are asked to report briefly to the whole class how 
they did the task and what the outcome was. 
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ii. Students draft and rehearse they want to write. 
iii. Teacher goes round to advise students on language, 
suggesting phrases and helping students to polish 
and correct their language. 
iv. In writing, teacher can encourage peer editing and 
use of dictionaries. 
v. The emphasis is on clarity, organization and 
accuracy as appropriate for a public presentation. 
vi. Individual students often take this chance to ask 
question about specific language items.  
c) Report: 
i. Teacher asks some pairs to report briefly to the 
whole class so everyone can compare findings, or 
begin a survey. Sometimes only one or two group 
report in full other comment and add extra points. 
The class may take notes. 
ii. Teacher chair, comment on the content of their 
reports, rephrase perhaps but gives no overt public 
correction.  
3) Language Focus  
a) Analysis: 
i. Teacher sets some language focused task, based on 
the text students have read or on the transcript of the 
recording they have heard. 
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ii. Example including: 
Find word and phrases related to the title of the 
topic or text. Read the transcript, find word ending 
in s or‘s and say what the s means. Find all the 
verbs in the simple past form. Say which refer to 
past time and which do not. Underline and classify 
the question in the transcript.  
iii. Teacher starts students of, the students continue 
often in pairs. 
iv. Teacher goes round o help, students can ask 
individual question. 
v. In plenary, teacher then reviews the analysis 
possibly writing relevant language up on the board 
in list form, students may make notes.  
b) Practice: 
i. Teacher conducts practice activities as needed, 
based on the language analysis work already on the 
board, or using examples from text or transcript. 
ii. Practice activities can include: choral repetition of 
the phrases identified and classified memory 
challenge games based on partially erased examples 
or using list already on blackboard for progressive 
deletion sentence completion (set by one team for 
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another) matching the past tense verbs (jumbled) 
with the subject or objects they had in the text. 
On the other hand, Ellis (2003: 80) also recommends 
classroom procedure of Task Based Language Teaching can be 
seen: 
1) Pre task phase  
The purpose is to prepare the students to perform the task in 
ways that will promote acquisition. We know it is very 
important to present a task in a way that motivates learners. 
There are some alternatives which can be tackled procedures in 
one of the 4 ways bellow: 
a) Supporting students in performing a task similar to the task 
they will perform in the during task phase of lesson. 
b) Asking the students to observe a model of how to perform 
the task.  
c) Engaging student non-task activities designed to prepare 
them to perform the task.  
d) Strategic planning of the main task performance.  
2) During task phase  
In this phase, students perform the task in pair or group. It 
offers the learners the change to use whatever language already 
known in order to carry out the task and then to improve that 
language under the teacher guidance.  
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3) Post task phrase 
In this phase, the leaner present their report to the class on how 
they did the task and on what they decided and discovered. 
Students may also exchange written report and compare the 
result. Once the task is completed, students can be invited to 
focus on forms. This phase allows a closer study of some of the 
specific features naturally occurring in the language used 
during the task phase.  
The teaching and learning process will be conducted by the 
researcher in the writing class. The classroom procedures of task 
based language teaching in teaching writing as follows: 
1) Pre-task  
a) The teacher shows the picture about the example of 
narrative text. 
b) The teacher gives brainstorming words/ phrases into the 
board related to the topic. 
c) The teacher tell to the students that they going to analyze 
the text by the researcher.  
2) Task Cycle  
a) Task 
i) The teacher makes small groups discussion. Every 
group consists of four until five students.  
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ii) The researcher gives the students the jumble 
paragraph of narrative text.  
iii) Students must rearrange the paragraph to be good 
paragraph.  
iv) After that, they must analyze the generic structure 
the generic structure it.  
b) Planning: 
i) Every group work together to do the task and they 
make a draft and rehearse what they want to do in 
the task.  
ii) The teacher asks to every group to use dictionaries.  
iii) The teacher walks around the class and helps them 
if they need it.  
c) Report  
i) Every group presents their work in front of the 
class.  
ii) The teacher shows the answer, give feedback to the 
students.  
3) Language Focus  
a) Analysis  
i) The teacher gives time to the students if they 
misunderstand with the topic.  
ii) The teacher reviews each activity in the class.  
b) Practice:  
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i) The teacher explains a good phrase used the 
students in this topic.  
ii) The students can make a note about the new 
vocabulary that they get from the other students and 
the teacher.  
 
d. The Advantages and Disadvantages of Task Based Language 
Teaching  
1) The Advantage of Task Based language Teaching 
According to Endang (2009: 155) this approach benefits 
the learners for the several reasons: 
a) It is motivational. The learner‟s need to achieve the 
objectives of the task and to give report o it provides short-
term motivation. Long term motivation will be gained from 
successfully completing task. 
b) This approach provides chance for the learner to privately 
practice the language using it fluently and then to publicly 
show other learners that they can use the language in a 
fluent and accurate manner. 
c) Finally, this also offers action and reflection.  
2) The Disadvantage of Task Based language Teaching 
On the other hand, According to Endang (2009: 156) 
task based language teaching also has some disadvantages such 
are: 
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a) Task based language teaching takes a lot of time in the 
class because it has also a lot of activities.  
b) The teacher has short time to explain in the material. 
c) The class will be noise when Task Based Language 
Teaching occurs. 
Based on the explanation above, there are some 
advantages of Task Based Language Teaching; motivational, 
provides in the change for students, offer action and reflection. 
There are also some disadvantages of task based language 
teaching; need a lot of time in teaching learning process and the 
class will be noise.  
 
3. Review on Direct Instruction Method  
a. The Definition of Direct Instruction Method  
The basic idea of Direct Instruction Method is to get the 
students to learn as much as academic content as efficiently as 
possible (Cruiskshank, Bainer and Metcalf, 1999: 23). Direct 
instruction method is an education theory grounded in the belief 
that the most effective way to teach is through explicit guides 
instruction (Andrew, 2015: 09). 
Meanwhile, according to Rosenshine (1992: 01) Direct 
Instruction Method refers to a specific pattern of instruction that 
emerged from students which attempted to identify the 
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instructional procedures used by the most effective teacher those 
teachers whose students made greats gains in achievement. 
Direct Instruction Method is method which emphasizes on 
teacher monologues, direct repetition and formal question answer 
(Richard and Rodger, 2001: 179).  
From the definition above, it can be inferred that Direct 
Instruction Method is an educational theory which teacher 
monolog or instruction and the students attempted to identify the 
instructional procedure.  
 
b. The Characteristic of Direct Instruction Method 
According to Rosenshine (1979: 78) Direct Instruction 
Method has the following characteristic as follow: 
1) An academic focus  
2) A teacher centered focus  
3) Little student choice of activity  
4) Use of large groups rather than small group for instruction  
5) Use of factual questions and controlled practice in instruction  
From the explanation above, there are five characteristic; 
academic focus, teacher centered, little student choice it, need large 
group and use factorial question and controlled practice.   
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c. Classroom Procedures of Direct Instruction Method  
According to Rosenshine (1992: 04) there are six 
procedures in Direct Instruction Method: 
1) Review  
In this phase, teachers activate students‟ relevant prior 
knowledge and experiences and help them to connect it to the 
new knowledge they will gain from the lesson (Arifin, 2014: 
50).  
a) Review homework  
b) Review prerequisite skill and knowledge  
2) Presentation 
In this phase, the teacher identify a specific strategy for 
students, then model exactly where, how and why to apply the 
strategy to get meaning from a reading passage.   
a) States lesson goals  
b) Present new material in small steps 
c) Model procedures  
d) Provide examples and non-examples  
e) Use clear language  
f) Avoid digression 
3) Guide Practice  
In this phase, teacher gives students increasing responsibility 
for applying a strategy or concept to move new material.  
a) Require high frequency of responses  
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b) Ensure high rates of success  
c) Provide timely feedback, clues and prompts  
d) Have students continue practice until they are fluent  
4) Corrections and feedback  
In this phase, teacher can teach again when they necessary for 
it.  
a) Re-teach when necessary  
5) Independent Practice  
I this phase, students independently practice work with a 
strategy or concept, applying their new knowledge in 
unfamiliar situations.  
a) Monitor initial practice attempts  
b) Have students continue practice until skills are automatic  
6) Weekly and monthly reviews  
In this phase, teacher can give assignment for student weekly 
and monthly to know the knowledge of students with the 
lesson.  
There are several steps of direct instruction method models 
proposed by several experts (Arends, 1997; Slavin, 2003, Bruce 
and Well, 1996, etc). Direct instruction method used in this 
research consists of five phases of activity: orientation, 
presentation, structured practice, guide practice and independent 
practice.  
1) Orientation 
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As preliminary activities before presenting and explaining new 
materials, this is aimed to help students more prepared for the 
new lesson. Some activities as like below: 
a) The teacher provides an anticipatory set by assessing 
the students‟ prior knowledge and providing an advance 
to cognitively prepare the learners for the new lesson.  
b) The teacher informs the learning objectives for the 
lesson, gives orientation lesson to the students, explain 
why the lesson is important and stresses the expected 
students‟ performance 
c) The teacher explains the framework of the lesson to be 
used, the orientation of the materials to be mastered and 
the stages of activities to been conducted during the 
learning.  
2) Presentation 
In this phase, the teacher presents the subject matter either in 
the form of concept and skills as follows: 
a) The teacher reminds the students‟ prior knowledge and 
skills 
b) The teacher explains the subject matter clearly or 
demonstrates the new skill correctly. In teaching writing, 
the teacher explains the genre of text, its social purposes, its 
generic structure and its language features. 
40 
 
 
 
c) The teacher checks for the students understanding and 
correct misconceptions. 
d) In this phase, give the students the chance to practice the 
skill or the use of new information individually or in groups 
as follows: 
e) The teacher provides opportunities for students to practice 
by themselves. They are asked to make a writing text. The 
instruction of a task are already structured and written in 
the textbook.  
3) Guide Practice 
After the teacher gives opportunity to the students to practice 
by themselves, during this phase the teacher‟s primary task is 
guide the students. The teacher guides the students in a writing 
text. The teacher also let the students to ask some question to 
see whether the students understand the work and gives 
corrective feedback or provides guidance if there are 
difficulties in making the writing text. The teacher also gives 
feedback (suggestion, correction and or reinforcement) to 
students‟ responses and provides additional teaching as needed.  
4) Independent Practice 
The last phase begins when the students have achieved an 
accuracy level of 75-90% ability in writing a text or if the 
students have mastered the concepts of writing task. In this 
stages, the teacher can provide independent practice to write a 
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text or set conditions extended assignments with attention by 
giving assignments more complex in the real life situations for 
students practice on their own without assistance and with 
delayed feedback. For example if in the previous task, the 
students are asked to write 3 paragraph of writing text, while in 
this phase the teacher asks them to make more than 3 
paragraphs of writing text. The teacher‟s role is to make sure 
that independent practice work is reviewed soon after 
completion (Setiawan et. all, 2010: 9-10).  
 
d. The Advantages and Disadvantages of Direct Instruction 
Method 
According to Cruickshank, Bainer and Metcalf (1999: 230) 
there are three advantages of Direct Instruction Method as follows: 
1) Has a relatively solid empirical track record 
2) Students achieve at a high rate of success 
3) Social climates is positive and free of negative affect  
4) Students just become follower and depend on help. 
5) Teacher always gives feedback and corrections for the mistake 
that students made. 
On the other hand, Cruickshank, Bainer and Metcalf (1999: 
230) there are five disadvantages of Direct Instruction Method as 
follows: 
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1) This should not be used all the time because it is not always 
appropriate in a comprehensive educational program 
2) Students can‟t learn at their own pace 
3) This model is not good as other instruction alternatives 
improving cooperation 
4) This model dose not promote achievement in creativity, 
abstract thinking and problem solving  
5) Students become passive in joining the learning process 
because teacher centered.  
 
B. Previous Related Study  
In this research, the researcher used to previous study which related 
to support the research: 
The first previous study, the thesis used the method task based 
language teaching entitle “THE USE OF TASK BASED LANGUAGE 
TECAHING IN TEACHING WRITING”This thesis was written by 
Malasari in 2013 from UPI. The result of the study is positive, there are 
improvement after the research was conducted in SMA Bandung. 
Theresult of Task Based Language Teaching give some advantages to the 
students and teacher. (1) task help teacher to control the class. (2) task 
make the students more interest than the other method in teaching learning 
activity It means that Task Based Language Teaching method is effective 
to teach writing. In this previous, the researcher implemented task based 
language teaching.  
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The second previous study, the researcher read from Winarni‟s 
thesis entitle “THE INFLUENCE OF GIVING TASK BASED METHOD 
TOWARD ENGLISH WRITING COMPETENCE”. This thesis explained 
that there are some intrinsic factors that influence students‟ writing 
competence. One of them is school‟s English curriculum in which most of 
them consist of material that lacking students‟ writing competence. There 
is also no construction to develop students‟ writing competence. The result 
of this thesis is that students who are taught by using task based method 
get better achievement. Task based method is effective in teaching writing. 
The students ‟interests in writing because of the material are interesting. 
The students also active in the class while teaching learning process. After 
using task based language teaching, the highest score is 68 and the lowest 
score is 33. It shows that task based method effective to teach writing. 
The similarity from this research is same use Task Based Language 
Teaching as method in the research. The difference of those are Task 
Based Language Teaching can use in teaching reading and writing. In 
Malasari‟s thesis, the use task based language teaching in SMA 
Bandung.Meanwhile, in Winarni‟s thesis, Task Based Language Teaching 
toward English writing competence. 
Based on the previous study, the researcher conducts an 
experimental research of using Task Based Language Teaching to teach 
writing at the first grade of MAN 2 Boyolali in academic year 2016/ 2017.  
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C. Rationale  
In learning English, there are some difficulties faced by students. 
For the students, writing is considered as the most difficult skill. The 
students are not interested in English writing class, they think that writing 
is difficult lesson. Some students do not do the writing well and the 
students are not confident on their own writing. Besides, the student does 
not get opportunity to write in the class or outside the class. So they are 
lack of time to practice. Some students do not do the exercise well in 
writing class. They often cheat from the other or books or even do not 
write anything. 
Based on the observation, it is found that students writing ability 
related to vocabulary, structure, knowledge and self confident are still low. 
The teacher does not imply a method that chance for the students to be 
active in writing class and the lesson in the class is often monotonous. 
Furthermore, students are not prepared well to do write so that they often 
fail in their writing.  
To know the effective of Task Based Language Teaching, the 
researcher decides to use the method to teach writing at the first grade of 
MAN 2 Boyolali. Task based language teaching can make the students be 
active because this method students centered and can develop their words 
or sentence to be a good paragraph. In addition, student creative thinking 
is not fully limited in the sentence pattern and Task Based Language 
Teaching in writing their ideas and thoughts and eventually delivers their 
message through their writing. 
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From the explanation above, the researcher usesTask Based 
Language Teaching to teach writing in experimental class at the first grade 
of MAN 2 Boyolali. It can be assumed that Task Based Language 
Teaching is effective method to teach writing.  
 
D. Action Hypothesis 
Related to the previous study of related theories and basic 
assumption above, the formulated action hypothesis as follows: 
Ha : There is any significant difference about task based 
languageteaching in teaching writing ability for first grade of MAN 
2 Boyolali in the academic year 2016/ 2017 
Ho  : There is not any significant difference about task based language 
teaching in teaching writing ability for first grade of MAN 2 
Boyolali in the academic year 2016/ 2017. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
1. Experimental Research  
There are three type designs are advanced: qualitative, 
quantitative and mixed research. In this study, the researcher use a kind 
of quantitative research Quantitative is a means for testing objective 
theories by examining the relationships among variable (Creswell, 
2003: 04) 
According to Arikunto (2006: 272) states that experimental 
research is intended know whether there is a casual relationship by 
comparing one or more experimental group that are given treatments 
with one or more of the comparison (control group) who are not given 
any treatment. 
Experimental has four designs as pre-experimental, true-
experiment, factorial design and quasi experiment design (Sugiyono, 
2011: 73). The researcher, use quasi- experiments. In quasi 
experiment, the researcher uses control and experimental group but 
does not randomly assign participants to group (Creswell, 2013: 158). 
In this research, the researcher use quasi experimental because ther are 
some factors that can‟t be fullfiled in the field. According to Suharsimi 
(1998: 273-275) that there are the requirements for the true 
experimental are: (1) factors that influence the research have to be 
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thrown away, (2) there is control group, (3) make sure that the 
conditions in the groups are same, (4) if the research uses people as the 
subject, they have the same status. Because there are some factors that 
influence, the researcher used quasi experiment. The quasi experiment 
research with post-test only control group design.   
Subject of the research were grouped into experimental group 
and control group. The experimental group taught by using task based 
language teaching, while the control group was taught by using direct 
instruction method.  
 
B. The Subject of the Study  
1. Population  
Population is all targets to generate final research (Sanjaya, 
2013: 228). According to Sahu (2013: 26) he states that population is a 
collection or totality of well-defined objectives. In this research, the 
researcher used the population in MAN 2 Boyolali in academic year 
2016/ 2017.  
2. Sample  
Meanwhile, Sugiyono (2011: 81) states that sample is a 
proportion of   population. The researcher used two samples from the 
population. There are first grade of second science„s class and 
religion‟s class. Every class consists of 25 students. The class that used 
are X A2 (Second science class) as experimental group and X Ag 
(religion‟ class) as control group.   
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3. Sampling  
According to Sanjaya (2013: 228) states that sampling is the 
way to get information with accurate, detail and efficient about the 
population with a little part to make a sample. There are two types of 
sampling such as probability sampling and non probability sampling 
(Sugiyono, 2011: 81). The researcher used purposive sampling based 
on the highest score of student in the first grade of MAN 2 Boyolali in 
the academic year 2016/ 2017.  
4. Variables  
In this research, the researcher used two variables there are 
dependent variables and dependent variables as follows: 
a. Independent variables  
Independent variable is the variable that the experimenter changes 
within a defined range. It is the variables in whose effect the 
experimental is interested. The independent variable in this 
research was the students‟ writing ability.  
b. Dependent variables  
Dependent variable is variable that measure the influence of 
independent variable. The dependent variable was the use of task 
based language teaching.  
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C. The Setting of the Study  
1. Place of the Study  
This research was conducted at MAN 2 Boyolali in academic 
year 2016/ 2017. This school is located at North Singoprono street 
number 13 Simo Boyolali. There are three course in this school such as 
science, social and religion. There are 19 classes in this school.  
2. Time of the Study  
This research is carried out in the even semester of 2016/ 2017 
academic year. Time of the study presented in Table 3.1 
Table 3.1 
Time of Research 
No Activity 
Month 
Dec ’16 Jan ’17 Feb ‘17 Mar ‘17 Apr ‘17 May ‘17 Jun ‘17 
Jul 
‘17 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 
1  Pre-
observation 
                             
2 Observation 
Permission  
                             
3 Proposal 
Draft  
                             
4 Consultatio
n  
                             
4 Proposal 
Draft 
Seminar  
                             
5 Research 
Permission  
                             
6  Collecting 
the data 
                             
7 Munaqosya
h 
Examinatio
n  
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D. Technique of Collecting The Data 
1. Instrument of Collecting The Data  
a. Test 
There are several instruments that can be used to collect the 
data by researcher. Instrument as a tool that uses to know 
phenomenon and social that will be searched (Sugiyono, 2011: 
102). According to Arikunto (2006: 219) he states that instrument 
is a tool uses to collect the data. Instrument has some type such as 
test, rating scale, interview, observation and check-list. In this 
research, the researcher use test as the instrument to collect the 
data. Test is a set of questions, exercise or other instrument which 
are used to measure skills, knowledge, intelligent and attitude of 
individual or groups (Arikunto, 2006: 150).  
b. Validity  
A good research design is one that helps in teaching the 
objective of research such as objectivity, reliability, validity and 
generation (Litosseliti, 2013: 26). 
Valid is the instruments to collect the data. Test can be 
called valid if there is same between data has collected with real 
data in the object of the research (Sugiyono, 2011: 121).  There are 
three important ways to seek the validity instrument such as 
construct validity, content validity and external validity. Content 
validity is a relevant test that used to measure data wants to collect 
(Ali and Asrori, 2014: 282).  
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In this research, the researcher use content validity and 
assumed the role of the expert to test the validity. Miss Rining 
Pangestuti, S. PdI, Miss. Nita Aryani, S. Pd and Miss Windrati S. 
Pd as a judge of the test before it would be tested to the sample. 
The researcher uses formula by Aiken‟s V. Based on the 
calculation, the result of validity is 0.83. Index of score Aiken‟s V 
is 0.00-1.00. The result of validity in this research valid because 
the index‟s score higher than 0.05. The result of validity can be 
seen in Appendix 14 page 120. 
c. Reliability 
According to Sanjaya (2013: 252) she states that test is an 
instruments called reliability if those test violence. Reliability 
refers to consistency and authenticity in responses (Liasseliti, 
2013: 26). To make the result of the test as reliable as possible, the 
researcher used inter-rater reliability. Djiwandono (2002: 185) 
explain that rater reliability is usually used to measure speaking or 
writing skill that produce continuous oral or written discourse. 
There are two kind of rater reliability: intra-rater reliability (twice 
assessment by some person) and inter-rater reliability (assessment 
by two persons). 
The researcher used inter-rater to take the students‟ writing 
score. The first rater was Miss Rining Pangastuti, S.Pdi as the 
English teacher of MAN 2 Boyolali and the second rater was 
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theresearcher. The final students‟ score were determined by the 
average score between the expert writing and the English teacher. 
1) The content of post-test are: 
Choose one of these topics to write essay of narrative text: 
a) Malin Kundang  
b) Tinkerbelle  
c) The Rabbit and the Turtle  
d) Snow White  
2) Work individually to write down at least 4 paragraph that 
consist of orientation, complication and resolution. Your essay 
will be evaluated based on the content, organization, 
vocabulary, language use and mechanics.  
The researcher used rating scale to evaluate the 
students‟ score in narrative text. In order to get final score, the 
researcher copied students‟ work into two copies for both class. 
One of them was given to Miss Rining Pangestuti S. Pd I to 
give evaluation score. The researcher and Miss Rining gave 
evaluation score of students‟ work in different place and time. 
This way was intended to get an objective score from both 
evaluators. Then, the researcher determined the mean of the 
score from both evaluators. The result of reliability can be seen 
in Appendix 15 page 124.  
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E. Technique of Analyzing the Data  
1. Descriptive Analysis  
The descriptive analysis consist of mean, median, mode and 
standart deviation of writing score. The formula of mean, median, 
mode and standartd deviation as follows: 
a. Mean 
 The mean is adding a list of score then dividin by the 
number of scores. The formula of mean score as follows: 
 
 
Where:  
X :the mean  
 X : the sum of raw score 
n : the number of classes 
b. Median 
 The median is the point in a distribution of measures below 
which 50 percent of the cases. The formula of median as 
follows: 
 
 
 
Where: 
Me :the median 
L   : the lower limit of the interval within which the median lies 
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i    : the interval size 
n   : the number of cases in the distribution  
cfb: the cumulative frequency in all intervals below the interval 
containing the median 
fw  : the frequency of cases within the interval containing the 
median.  
c. Mode 
 The mode is that value in a distribution that occurs most 
frequenly. The formula of the mode can follows: 
 
 
Where: 
Mo : the mode  
L    : the lower limit of the interval within which the mode lies 
i     : the interval size 
f1   : the frequency of the interval containing mode reduced by 
that of the previous interval 
f2 : the frequency of the interval containing mode reduced by 
that of the following interval 
d. Standart deviation 
Standart deviation is the square roof of varience (Ary,et 
al,2010: 117, Best & Kahn, 1995: 285) in which the varience is 
the average of the squared differences from the mean. The 
formulation in standart deviation as follows: 
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Where: 
S : the symbol for standart deviation  
X : the mean of student‟s score 
X: value of the item  
n : total number of items  
2. Pre-requisite test 
A requirement for the t-test, firstly the data instrument of 
experimental class and control class must be calculated using 
normality and homogeneity test. The researcher use T-test to find out 
the differences between the students‟ scores which were taken from 
pre-test and post-test in experimental class and control class. Before 
calculate the hypothesis testing, the researcher first measure normality 
and homogeneity test. 
a. Normality Test 
Normality test is used to test the sample from the 
population that is going to be analyzed whether both groups 
have normal distribution or not. The normality test analyzed by 
Liliefors formula with the criteria if Lo (L obtained)< Lt (L 
table) at the level significance 5% (0.05) the data is in normal 
distribution. 
 
𝑆 =  
 (𝑋 − 𝑋 )2
𝑛 − 1
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b. Homogeneity test 
Homogeneity test is used to know whether two groups 
(experimental and control class) that are taken from population 
have homogeneity or not. In this research, the researcher used 
the folowing formula to test the homogeneity of the population 
variants: 
If Xois lower than Xt , it can be concluded that the data are 
homogenous. 
c. Hypothesis Testing 
The researcher examined the data i the following steps 
to answer the objective of the study. Firstly, the test will be 
done in both groups, experimental group using scanlation and 
control group using textbook. Secondly, the result of the test 
will be scored using analytic scale. Thirdly, th mean score of 
two group will be determined. Finally, the men will compare 
by applying T- test formula. T- test will be used to differentiate 
between the students‟ result of writing ability usin scanlation 
and using textbook was significant or not. 
   T- test Independent Formula: 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Findings  
The result findings present the application of task based language 
teaching and direct instruction method to teach writing in data description 
and data analysis.  
1. Data Descriptions  
The objective of this research is to check the effectiveness of 
task based language teaching to teach writing. The researcher used two 
classes as samples. They are second science class and religion class. 
They are consisted 25 students in every class. The researcher gave pre-
test to the both experiment and control group to know that both classes 
were homogeneous. After that, the researcher gave the treatment and 
then post-test. The result of the post-test of both group are compared 
by using T-test formula. The data description of both groups can be 
seen as follow: 
a. Experimental Group (second science class) 
The experimental group is class was taught by using Task 
Based Language Teaching to teach writing. The experimental 
group is second science class that consists of 25 students. They 
have performed test presented by the researcher. The data is 
obtained from post-test score of experimental group. Before they 
did the post-test, they were given pre-test and treatments. The data 
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will be presented in the table and histogram. The Table 4.1 is 
providing the score of post-test of the experimental group. 
Table 4.1 
Score of Post-test Writing in Experimental Group 
No Name Score of post-test 
1 A S   71 
2 A W   73 
3 A M I   74 
4 A A   74 
5 B W   74 
6 C S S   75 
7 D N Q   77 
8 F S   78 
9 E S   79 
10 H A M   79 
11 H S   79 
12 J S   79 
13 L I L   80 
14 M T R   80 
15 N S   81 
16 N A   81 
17 R A D   81 
18 R F A   82 
19 R Z P   83 
20 R M   85 
21 S F   85 
22 S M   85 
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23 T K   85 
24 W M   87 
25 Y P   87 
Total Score 1994 
 
Based on the data post-test in experimental group above, 
the researcher obtained that the total score is 1994. The highest 
score is 87, the lowest score is 71, the range is 6 and the interval is 
3.  
1) Mean  
The calculation of mean can be seen in appendix  
 
 
 
 
2) Median  
The calculation of median can be seen in appendix  
 
 
 
 
3) Mode  
The calculation of mode can be seen in appendix  
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Based on the data post-test in experimental group above, 
the researcher obtained that the average is 79.76, the median is 
80.70, the mode is 80 and the standard deviation is 4.5302. 
The previously discussed about the list of name and total 
number of the students were taught by using Task Based Language 
Teaching provided each score of the students in the post-test. The 
Table 4.2 is providing frequency distribution and Figure 4.1 is 
providing histogram.  
Table 4.2 
Frequency Distribution Post-test Writing in Experimental Group 
Class Limit Class 
Boundaries 
Mid Point Frequency Percentag
e 
70 – 72 69.5 – 72.5 71 1 4 
73 – 75 72.5 – 75.5 74 5 20 
76 – 78 75.5 – 78.5 77 2 8 
79 – 81 78.5 – 81.5 80 9 36 
82 – 84 81.5 – 84.5 83 2 8 
85 – 87 84,5 - 87,5 86 6 24 
Total Score 25 100 
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Figure 4.1Histogram of Post-test Writing in experimental group 
b. Control Group (religion class) 
The control group is class was taught by using Direct 
Instruction Method to teach writing. The control group is religion 
class that consists of 25 students. They have performed test 
presented by the researcher. The data is obtained from post-test 
score of experimental group. Before they did the post-test, they 
were given treatments. The data will be presented in the table and 
histogram. The Table 4.3 is providing the score of post-test of the 
control group. 
Table 4.3 
Score of Post-test Writing in Control Group 
No Name Score of post-test 
1 A M M   72 
2 A N L   73 
3 A L K   74 
4 D P U   74 
5 D R S   75 
6 E F A   76 
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7 I  76 
8 L N F   76 
9 L E W   76 
10 M F S   77 
11 M A Z   77 
12 M F H   77 
13 N R   77 
14 N P   78 
15 N O R   79 
16 N A   79 
17 P A S   80 
18 R M   80 
19 R N R   81 
20 R R S   81 
21 S M   81 
22 S A W   82 
23 S A P L   83 
24 T K N   83 
25 U L W   83 
Total Score 1950 
 
Based on the data post-test above, the researcher obtained 
the total score is 1950. The highest score is 83, the lowest score is 
72, the range is 11, the class is 6 and the interval is 2.  
1) Mean  
The calculation of mean can be seen in appendix  
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2) Median  
The calculation of median can be seen in appendix  
 
 
 
 
 
3) Mode  
The calculation of mode can be seen in appendix  
 
 
 
 
 
Based on the data post-test above, the researcher obtained 
that the average is 78, the median is 76.58, the mode is 76.5 and 
standard deviation is 3.227.  
The previously discussed about the list of name   and total 
number of the students were taught by using Direct Instruction 
Method provided each score of the students in the post-test. The 
Table 4.4 is providing frequency distribution and Figure 4.2 is 
providing histogram 
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Table 4.4 
Frequency Distribution Post-test Writing in Control 
Group 
Class Limit Class 
Boundaries 
Mid Point Frequency Percentage 
72 – 73 71.5 – 73.5 72.5 2 8 
74 – 75 73.5 – 75.5 74.5 3 12 
76 – 77 75.5 – 77.5 76.5 8 32 
78 – 79 77.5 – 79.5 78.5 3 12 
80 – 81 79.5 – 81.5 80.5 5 20 
82 – 83 81,5 - 83,5 82,5 4 16 
Total Score 25 100 
   
The histogram of frequency distribution of post-test in 
control group as follow: 
 
Figure 4.2 Histogram Frequency Distribution Post-test Writing in 
Control Group 
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B. Data Analysis  
The data obtained from both experimental group and control group 
are used to be analyzed to reveal the difference between experimental 
group and control group. The data analysis discusses about the data 
description, pre-requisite test and hypothesis testing. 
Before analyzing the data using T-test after testing the validity and 
reliability, the normality and the homogeneity test must be done. The 
normality test is to reveal that the samples are in normal distribution. The 
homogeneity test is to reveal that both samples of experimental group and 
control group are homogeneous.  
1. Normality 
Normality test is used to test the sample from the population 
whether they have normal distribution or not. In this research, the 
researcher used Lilliefors for normality test. The sample are called in 
normal distribution “If Lo (L obtained) is lower than Lt (L table) with α 
= 0.05, so the data is normal”. The normality test in experimental and 
control group in pre-test and post-test score will be showed in the 
Table 4.5.  
Table 4.5 
The Summary Data of Normality test  
No Data 
The 
number 
of 
samples 
Lo Lt Alfa 
Distribution 
of 
Population 
1 Post-test 
in 
experimen
25 0.098 0.173 0.05 NORMAL 
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tal group 
2 Post-test 
in control 
group 
25 0.142 0.173 0.05 NORMAL 
 
Based from the data of normality test of post-test in 
experimental group, the researcher obtained that Lo is 0.098 while Lt 
0.173. It means Lo lower than Lt, so the data post-test is normal 
distribution.  
Meanwhile, the data of normality test of post-test control 
group, the researcher obtained that Lo is 0.142 while Lt 0.173. It means 
Lo lower than Lt. So the data post-test is normal distribution.  
2. Homogeneity 
The homogeneity is used to know whether the two samples of 
experimental and control group are homogenous or not. In this 
research, the data are show in Table 4.9.  
Table 4.6 
The Summary Data of Homogeneity Test 
(S1)
2 20.523 492.56 
(S2) 10.417 250 
(S0) 742.56 15.47 
Log 1.1895  
B 57.096  
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No df 1/df (S1)
2 Log(S1)
2 df(Log(S1)
2) 
1 24 0.041666667 20.5233333 1.312247899 31.49394957 
2 24 0.041666667 10.4166667 1.017728767 24.42549041 
Score  48 0.083333333 30.94 2.329976666 55.91943998 
 
 From the data homogeneity in experimental group and 
control above, the researcher obtained that are Xo = (2.3026*(B-the 
sum of df(Log(S1)
2). 
From this data, Xo is 2.708 while Xt is 36.415. 
The data is homogeneity because Xo lower than Xt.  
 
3. Hypothesis Testing  
The hypothesis test can be done after normality and 
homogeneity test are done. In this research, the researcher used T-test 
for the hypothesis test. In this research, the Ho (hypothesis null) stated 
that task based language teaching is not effective to teach writing in 
MAN 2 Boyolali in the academic year 2016/ 2017. While Ha 
(Hypothesis alternatif) stated that task based language teaching is 
effective to teach writing in MAN 2 Boyolali in the academic year 
2016/ 2017.  
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From the explanation, the researcher obtained that To is 5.5 while 
Tt is 2.064. It means the To is higher than Tt, so it is a significant 
difference. 
 
C. Discussion  
This point discusses about the result if the data analysis. It should 
be followed the explanation about the result of the research, some theories 
and comment. In this point it will be found the theories that supported with 
the result of the research.The data obtained from post-test in experimental 
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and control group. The researcher conducted this research with 
experimental research design. In this research, there are two groups as the 
subject. Religion‟ class as control group and second science class as 
experimental group.  
In this research, the researcher taught control group by using Direct 
Instruction Method while in experimental group taught by using Task 
Based Language Teaching. In control group, students looked uninterested 
and less challenged in writing class. Students could not enjoy in writing. 
While in experimental group, students looked enjoy and fun in writing 
class. It causes the student can be active. The classroom atmosphere is also 
more pleasant. It was proven with the average of post-test in control group 
is 78 which has lower than the average of post-test in experimental group 
is 79.76. The result of average in experimental group and control group 
can be seen in Appendix 9 page 113.  
Based on the computation of T-test shows that Tt (T table) is higher 
than To (T observed). It can be seen from the data thatTo (5.5) is higher 
than Tt (2.064). It means the data is significant. The result can be seen in 
Appendix 13 page 119. It is also can be said that task based language 
teaching is effective to teach writing at first grade of MAN 2 Boyolali 
inthe academic year 2016/ 2017. The students who were taught by using 
task based language teaching is better score in writing narrative text than 
the students who were taught by using Direct Instruction Method.  
The result of analysis can be clarified by the following some 
reason. It has been explained in chapter II that according to Richard and 
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Rodger (1986: 223) Task Based Language Teaching is as approach based 
on the use of task as the core unit of planning and instruction in language 
teaching. Meanwhile, Harmer (1998: 71) said that Task Based Language 
Teaching makes the performance of meaningful task central to the learning 
process. 
From the definition above, Task Based Language Teaching is an 
approach that make student to do the task and use the task as the core of 
unit of planning, instruction and performance of meaningful task central to 
the learning process. Besides, in teaching learning process need method 
that make students center. So the student active in the class and they can 
explore their idea and they focus on the language. 
Direct Instruction Method is an education theory grounded in the 
belief that the most effective way to teach is through explicit guides 
instruction (Andrew, 2015: 09). However, direct instruction method is 
method which emphasizes on teacher monologues, direct repetition and 
formal question answer (Richard and Rodger, 2001: 179).  
It can be inferred that direct instruction method is an educational 
theory which teacher monolog or instruction and the students attempted to 
identify the instructional procedure. In teaching learning process, the 
teacher can be the control all of the activities. Teacher must creative and 
active to make the student fight to learn in the class.  
Based on the theories that supported the result of the research, task 
based language teaching is effective method to teach writing. There is a 
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significant difference between student who are taught by using task based 
language teaching and those taught by using direct instruction method.  
Based on the discussion above, it can be concluded that the result 
of this research there is significant difference between students who are 
taught by using task based language teaching and those taught by using 
direct instruction method at first grade of MAN 2 Boyolali in the academic 
year 2016/2017.  
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CHAPTER V 
CONCLUSION, IMPPLICATION, AND RECOMMENDATION 
 
A. Conclusion  
The conclusion of this research is drawn in accordance with the 
result of the data in the previous chapter. Based on the result of the data 
analysis, it can be concluded as follows: 
The post-test score in experimental group was taught by using Task 
Based Language Teaching. From the data, the highest score is 87 while the 
lowest score is 71.Then the post-test score in control group was taught by 
using Direct Instruction Method. From the data, the highest score is 83 
while the lowest score is 72. 
The average post-test in experimental group is 79.76 while the 
average post-test in control group is 78. It can also be said that there is 
significant difference between students‟ writing was taught by using task 
based language teaching and those taught by using direct instruction 
method.  Based on the average score of writing narrative text in 
experimental group is higher than the average score in control group at 
first grade of MAN 2 Boyolali in the academic year 2016/ 2017.  
The result of T-test computation of post-test between experimental 
and control group shows thatTo is 5.5 while Ttis2.064 and the level 
significant a= 0.05. Ha is accepted when the score in Tois higher than Tt. It 
can be concluded that “The use of Task Based Language Teaching is 
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effective to teach writing for first grade of MAN 2 Boyolali in the 
academic year 2016/ 2017.” 
 
B. Implication  
The result of the research shows that task based language teaching 
is effective to teach writing for first grade of MAN 2 Boyolali in the 
academic year 2016/ 2017. The use of task based language teaching is able 
to make the students achievement in writing test higher than direct 
instruction method. 
The application of task based language teaching is more effective 
since it make the students to study writing fun and the student more active. 
It is because they can explore their ideas with another student, they can 
imagination their ideas also and they will get the solution from another 
student. The students also become easier when they want to write which is 
given by the teacher.  
 
 
C. Recommendation  
Based on the conclusion above, the researcher gives some 
recommendation as follows: 
1. To the teacher  
a. Teacher can use task based language teaching to teach writing in 
the class.  
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b. Teacher should always encourage students to be more active in 
teaching learning process, mainly in English lesson by using task 
based language teaching.  
c. Teacher should give motivation in or out class, to make students 
fun and enjoy when teaching learning process in beginning.  
d. Teacher should manage the class effectively and maximally by 
using time management correctly, so there is no wasting time for 
teaching learning process.  
2. To the students  
a. The students have to stay to focus on teacher‟s direction in order to 
be able to practice and apply the method from the teacher 
b. The students must have high motivation to follow the English 
lesson especially in writing 
c. The students are suggested to have many vocabulary or words in 
English in order to they can writing easily.  
d. The students help each other to finish the writing task.  
 
 
3. To the researcher  
This research is hoped to be the experience in teaching learning 
process, especially in writing. The researcher also hopes this paper can 
be a little contribution to teach English writing. Other researcher can 
develop with their other material which is suitable for the teaching 
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learning process of English lesson. However, this research can be 
starting point to investigate the topic more complete.  
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Appendices 
 
Appendix 1 The List of Students  
 
The List of Students 
No Experimental Group Control Group 
1 Alifia Safitri  Ahmad Muhajir Mabrur  
2 Anjar Widiastuti  Anida Nur Laila  
3 Anni Muflikhatul Inayati  Azka Lutfia Kanza  
4 Ayuk Anggraini  Dianita Putri Utami  
5 Belly Wirawijaya  Dwi Rahmatika Sari  
6 Cahya Sinta Salsabila  Erlin Frastika Agustin  
7 Dewi Nur Qoyyimah  Ibrohim  
8 Fitri Sulaminah  Lu'an Nurul Faizah  
9 Elyana Safitri  Lutfi Ery Wardana  
10 Hana Aprila Maulani  Muhamad Fuad Sarifudin  
11 Hasna Salekha  Muhamad Ainun Zulfikar  
12 Jafar Shodiq  Muhamad Fadhil Hanafi  
13 Lusiana Indah Lestari  Nanik Rahmawati  
14 Muhamad Toyib Rozaq  Niken Pustaningrum  
15 Nindyani Septinia  Ninda Octavia Rahmawati  
16 Nurul Aini  Nurma Avitasari  
17 Rekhan Arya Dewandanu  Pria Adi Setiawan  
18 Rinta Fitri Anjarini  Ria Mahsunah  
19 Riska Zuliana Pratama  Ririn Nur Rohmah  
20 Rohmat Mulyono  Rizqika Rahmania Sanjani  
21 Sintya Febyanti  Siti Mardiana  
22 Siti Mardhiyah  Sri Ari Wulandari  
23 Titik Kurniawati  Syifa Aulia Puji Lestari  
24 Wiras Murwandani  Tri Khoiriyah Nirwaningsih  
25 Yoga Pratama  Uma Latifah Widya  
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Appendix 2 Syllabus  
SILABUS SMA/MA 
 
Mata Pelajaran              :  BAHASA INGGRIS - WAJIB 
Kelas                           :  X  
KopetensiInti 
Sikap 
Kopetensi 
IntiSosial 
KopetensiInti 
Pengetahuan 
KopetensiInti 
Ketrampilan 
Menghargai dan 
menghayati 
ajaran agama 
yang dianutnya 
 
Menunjukkanperilaku 
jujur, disiplin, 
tanggungjawab, 
peduli (gotong 
royong, kerjasama, 
toleran, damai), 
santun, responsif dan 
pro-aktif dan 
menunjukkan sikap 
sebagai bagian dari 
solusi atas berbagai 
permasalahan 
berinteraksi secara 
efektif dengan 
lingkungan sosial dan 
alam serta dalam 
menempatkan diri 
sebagai cerminan 
bangsa dalam 
pergaulan dunia. 
 
Memahami, 
menerapkan, dan 
menganalisis 
pengetahuan 
faktual, 
konseptual,dan 
prosedural 
berdasarkan rasa 
ingin tahunya 
tentang ilmu 
pengetahuan, 
teknologi, seni, 
budaya, dan 
humaniora 
dengan wawasan 
kemanusiaan,  
kebangsaan, 
kenegaraan, dan 
peradaban terkait 
penyebab 
fenomena dan 
kejadian, serta 
menerapkan 
pengetahuan 
prosedural pada 
bidang kajian 
yang spesifik 
sesuai dengan 
bakat dan 
minatnya untuk 
memecahkan 
masalah. 
Mengolah, 
menalar, dan 
menyaji, dalam 
ranah konkret 
dan ranah abstrak 
terkait dengan 
pengembangan 
dari yang 
dipelajarinya di 
sekolah secara 
mandiri dan 
mampu 
menggunakan 
metoda sesuai 
kaidah keilmuan. 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1 Menerapkan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
teks interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait jati 
diri dan hubungan 
keluarga, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan pronoun: 
subjective, objective, 
possessive) 
4.1 Menyusun teks 
interaksi transaksional 
lisan dan tulis pendek 
dan sederhana yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait jati 
diri, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks 
 
 
 Fungsi Sosial 
Mengenalkan, menjalin 
hubungan 
interpersonaldengan teman 
dan guru 
 Struktur Teks 
- Memulai 
- Menanggapi (diharapkan/di 
luar dugaan) 
 Unsur Kebahasaan 
- Sebutan anggota keluarga 
inti dan yang lebih luas dan 
orang-orang dekat lainnya; 
hobi, kebiasaan 
- Verba: be, have, go, work, 
live (dalam simple present 
tense) 
- Subjek Pronoun: I, You, 
We, They, He, She, It 
- Kata ganti possessive my, 
your, his, dsb. 
- Kata tanya Who? Which? 
How? Dst. 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Deskripsi diri sendiri sebagai 
bagian dari keluarga dan 
masyarakat yang dapat 
menumbuhkanperilaku yang 
termuat di KI 
- Menyimak dan 
menirukanbeberapa contoh 
interaksi terkait jati diri dan 
hubungan keluarga, dengan 
ucapan dan tekanan kata 
yang benar 
- Mengidentifikasi 
ungakapan-ungkapan 
penting dan perbedaan 
antara beberapa cara yang 
ada 
- Menanyakan hal-hal yang 
tidak diketahui atau yang 
berbeda. 
- Mempelajari contoh teks 
interaksi terkait jati diri dan 
hubungan keluarganya yang 
dipaparkan figur-figur 
terkenal. 
- Saling menyimak dan 
bertanya jawab tentang jati 
diri masing-masing dengan 
teman-temannya 
- Melakukan refleksi tentang 
proses dan hasil belajarnya 
3.2 Menerapkan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
teks interaksi 
interpersonal lisan 
dan tulis yang 
melibatkan tindakan      
memberikan ucapan 
selamat dan memuji 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan guru, 
teman dan orang lain. 
 Struktur Teks 
- Memulai 
- Menanggapi (diharapkan/di 
luar dugaan) 
- Menyimak dan menirukan 
beberapa contoh percakapan 
mengucapkan selamat dan 
memuji bersayap (extended) 
yang diperagakan 
guru/rekaman, dengan 
ucapan dan tekanan kata 
yang benar 
- Bertanya jawab untuk 
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Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
bersayap (extended), 
serta menanggapinya, 
sesuai dengan konteks 
penggunaannya 
4.2 Menyusun teks 
interaksi interpersonal 
lisan dan tulis 
sederhana yang 
melibatkan tindakan  
memberikan ucapan 
selamat dan memuji 
bersayap (extended), 
dan menanggapinya 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks 
 Unsur Kebahasaan 
- Ungkapan memberikan 
ucapan selamat dan memuji 
bersayap (extended), dan 
menanggapinya 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam dan di 
luar kelas yang melibatkan 
ucapan selamat dan pujian 
yang dapat 
menumbuhkanperilaku yang 
termuat di KI 
 
mengidentifikasi dan 
menyebutkan ungkapan 
pemberian selamat dan 
pujian serta tambahannya, n 
mengidentifikasi persamaan 
dan perbedaannya 
- Menentukan ungkapan yang 
tepat secara lisan/tulis dari 
berbagai situasi lain yang 
serupa 
- Membiasakan menerapkan 
yang sedang dipelajari. 
dalam interaksi dengan guru 
dan teman secara alami di 
dalam dan di luar kelas. 
- Melakukan refleksi tentang 
proses dan hasil belajar 
3.3 Menerapkan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
teks interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan      
memberi dan meminta 
informasi terkait niat 
melakukan suatu 
tindakan/kegiatan, 
sesuai dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaanbe going 
to, would like to)  
4.3 Menyusun teks 
interaksi transaksional 
lisan dan tulis pendek 
dan sederhana yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait niat 
melakukan suatu 
 Fungsi Sosial 
Menyatakan rencana, 
menyarankan, dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi (diharapkan 
atau di luar dugaan) 
 Unsur Kebahasaan 
- Ungkapan pernyataan niat 
yang sesuai, dengan modalbe 
going to, would like to 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Interaksi antara guru dan 
peserta didik di dalam dan di 
luar kelas yang melibatkan 
pernyataan niatyang dapat 
menumbuhkan perilaku yang 
- Mencermati beberapa 
contoh interaksi terkait niat 
melakukan suatu 
tindakan/kegiatan 
dalam/dengantampilan 
visual(gambar, video) 
- Mengidentifikasidengan 
menyebutkan persamaan 
dan perbedaan dan dari 
contoh-contoh yang ada 
dalam video tersebut, dilihat 
dari isi dan cara 
pengungkapannya 
- Bertanya jawab tentang 
pernyataan beberapa tokoh 
tentang rencana melakukan 
perbaikan 
- Bermain game terkait 
dengan niat mengatasi 
masalah 
- Membiasakan menerapkan 
yang sedang dipelajari. 
dalam interaksi dengan guru 
dan teman secara alami di 
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tindakan/kegiatan, 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks 
termuat di KI dalam dan di luar kelas. 
- Melakukan refleksi tentang 
proses dan hasil belajar. 
3.4 Membedakan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
beberapa teks 
deskriptif lisan dan 
tulis dengan memberi 
dan meminta 
informasi terkait 
tempat wisata dan 
bangunan bersejarah 
terkenal, pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya 
4.4 Teks deskriptif 
4.4.1 Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan teks 
deskriptif, lisan dan 
tulis, pendek dan 
sederhana terkait 
tempat wisata dan 
bangunan bersejarah 
terkenal 
4.4.2 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, terkait 
tempat wisata dan 
bangunan bersejarah 
terkenal, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, secara 
benar dan sesuai 
 Fungsi Sosial 
Membanggakan, menjual, 
mengenalkan, 
mengidentifikasi, mengkritik, 
dsb. 
 Struktur Teks 
Dapat mencakup 
- Identifikasi (nama 
keseluruhan dan bagian) 
- Sifat (ukuran, warna, jumlah, 
bentuk, dsb.) 
- Fungsi, manfaat, tindakan, 
kebiasaan 
 Unsur kebahasaan 
- Kosa kata dan istilah terkait 
dengan tempat wisata dan 
bangunan bersejarah 
terkenal 
- Adverbia terkait sifat seperti 
quite, very, extremely, dst. 
- Kalimat dekalraif dan 
interogatif dalam tense yang 
benar 
- Nomina singular dan plural 
secara tepat, dengan atau 
tanpa a, the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Deskripsi tempat wisata dan 
bangunan bersejarah yang 
dapat menumbuhkanperilaku 
yang termuat di KI 
- Menyimak dan menirukan 
guru membacakan teks 
deskriptif sederhana tentang 
tempat wisata dan/atau 
bangunan bersejarah 
terkenaldengan intonasi, 
ucapan, dan tekanan kata 
yang benar. 
- Mencermati danbertanya 
jawab tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel, 
mind map, dan kemudian 
menerapkannya untuk 
menganalisis beberapa 
deskripsi tempat wisata dan 
bangunan lain 
- Mencermati cara 
mempresentasikan hasil 
analisis secara lisan, 
mempraktekkan di dalam 
kelompok masing-masing, 
dan kemudian 
mempresentasikan di 
kelompok lain 
- Mengunjungi tempat wisata 
atau bangunan bersejarah 
untuk menghasilkan teks 
deskriptif tentang tempat 
wisata atau bangunan 
bersejarahsetempat. 
- Menempelkan teks di 
dinding kelas dan bertanya 
jawab dengan pembaca 
(siswa lain, guru) yang 
datang membacanya 
- Melakukan refleksi tentang 
proses dan hasil belajar. 
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konteks 
3.5 Membedakan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
beberapa teks khusus 
dalam bentuk 
pemberitahuan 
(announcement), 
dengan memberi dan 
meminta informasi 
terkait kegiatan 
sekolah, sesuai 
dengan konteks 
penggunaannya  
4.5 Teks pemberitahuan 
(announcement) 
4.5 1 Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan teks 
khusus dalam bentuk 
pemberitahuan 
(announcement) 
4.5.2 Menyusun teks 
khusus dalam bentuk 
pemberitahuan 
(announcement), lisan 
dan tulis, pendek dan 
sederhana, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, secara 
benar dan sesuai 
konteks 
 Fungsi Sosial 
Menjalin hubungan 
interpersonal dan akademik 
antar peserta didik, guru, dan 
sekolah 
 Struktur Teks 
- Istilah khusus terkait dengan 
jenis pemberitahuannya 
- Informasi khas yang relevan 
- Gambar, hiasan, komposisi 
warna 
 Unsur Kebahasaan 
- Ungkapan dan kosa kata yang 
lazim digunakan dalam 
announcement 
(pemberitahuan) 
- Nomina singular dan plural 
secara tepat, dengan atau 
tanpa a, the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Pemberitahuan kegiatan, 
kejadian yang dapat 
menumbuhkanperilaku yang 
termuat di KI  
 Multimedia 
Layout dan dekorasi yang 
membuat tampilan teks 
pemberitahuan lebih 
menarik. 
- Menyimak dan menirukan 
guru membacakan beberapa 
teks pemberitahuan 
(announcement) dengan 
intonasi, ucapan, dan 
tekanan kata yang benar. 
- Bertanya dan 
mempertanyakan 
tentangpersamaan dan 
perbedaan fungsi sosial, 
struktur teks dan unsur 
kebahasaannya 
- Mencermati danbertanya 
jawab tentang contoh 
menganalisisdeskripsi 
dengan alat seperti tabel dan 
kemudian menerapkannya 
untuk menganalisis 
beberapa teks 
pemberitahuan lain 
- Membuat teks 
pemberitahuan 
(announcement) untuk kelas 
atau teman 
- Melakukan refleksi tentang 
proses dan hasil belajar. 
3.6 Menerapkan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
teks interaksi 
transaksional lisan 
dan tulis yang 
melibatkan tindakan      
memberi dan meminta 
informasi terkait 
 Fungsi Sosial 
Menjelaskan, 
mendeskripsikan, 
menyangkal, menanyakan, 
dsb. 
 Struktur Teks 
- Memulai 
- Menanggapi (diharapkan/di 
- Menyimak dan menirukan 
beberapa contoh percakapan 
terkait dengan intonasi, 
ucapan dan tekanan kata 
yang tepat 
- Guru mendiktekan 
percakapan tersebut dan 
peserta didik menuliskannya 
dalam buku catatannya 
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keadaan/tindakan/ 
kegiatan/kejadian 
yang dilakukan/terjadi 
di waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, sesuai 
dengan konteks 
penggunaannya. 
(Perhatikan unsur 
kebahasaan simple 
past tense vs present 
perfect tense) 
4.6 Menyusun teks 
interaksi 
transaksional, lisan 
dan tulis, pendek dan 
sederhana, yang 
melibatkan tindakan 
memberi dan meminta 
informasi terkait 
keadaan/tindakan/ 
kegiatan/kejadian 
yang dilakukan/terjadi 
di waktu lampau yang 
merujuk waktu 
terjadinya dan 
kesudahannya, 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks 
luar dugaan) 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogative dalam simple 
past tense, present perfect 
tense. 
- Adverbial dengan since, ago, 
now; klause dan adveribial 
penunjuk waktu 
- Nomina singular dan plural 
secara tepat, dengan atau 
tanpa a, the, this, those, my, 
their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Kegiatan, tindakan, kejadian, 
peristiwa yang dapat 
menumbuhkanperilaku yang 
termuat di KI 
untuk kemudianbertanya 
jawab terkait perbedaan dan 
persamaan makna kalimat-
kalimat yang menggunakan 
kedua tense tersebut 
- Membaca beberapa teks 
pendek yang menggunakan 
kedua tense tersebut, dan 
menggunakan beberapa 
kalimat-kalimat di 
dalamnya untuk melengkapi 
teks rumpang pada beberapa 
teks terkait. 
- Mencermati beberapa 
kalimat rumpang untuk 
menentukan tense yang 
tepat untuk kata kerja yang 
diberikan dalam kurung 
- Diberikan suatu kasus, 
peserta didik membuat satu 
teks pendek dengan 
menerapkan kedua tense 
tersebut 
- Melakukan refleksi tentang 
proses dan hasil belajar 
3.7 Membedakan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
beberapa teks recount 
lisan dan tulis dengan 
memberi dan meminta 
informasi terkait 
peristiwa bersejarah 
sesuai dengan konteks 
penggunaannya 
4.7 Teksrecount – 
peristiwa bersejarah 
 Fungsi Sosial 
Melaporkan, menceritakan, 
berbagi pengalaman, 
mengambil teladan, 
membanggakan 
 Struktur Teks 
Dapat mencakup: 
- orientasi 
- urutan kejadian/kegiatan 
- orientasi ulang 
- Menyimak guru 
membacakan peristiwa 
bersejarah, menirukan 
bagian demi bagian dengan 
ucapan dan temakan kata 
yang benar, dan bertanya 
jawab tentang isi teks 
- Menyalin teks tsb dalam 
buku teks masing-masing 
mengikuti seorang siswa 
yang menuliskan di papan 
tulis, sambil bertanya jawab 
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4.7.1 Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan teks 
recountlisan dan tulis 
terkait peristiwa 
bersejarah 
4.7.2 Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, terkait 
peristiwa bersejarah, 
dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, secara 
benar dan sesuai 
konteks 
 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogatif dalam simple past, 
past continuous, present 
perfect, dan lainnya yang 
diperlukan 
- Adverbia penghubung waktu: 
first, then, after that, before, 
when, at last, finally, dsb. 
- Adverbia dan frasa 
preposisional penujuk waktu 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Peristiwa bersejarahyang 
dapat menumbuhkanperilaku 
yang termuat di KI 
terkait fungsi sosial, struktur 
teks, dan unsur kebahasaan 
dalam teks 
- Mencermati analisis 
terhadap fungsi sosial, 
rangkaian tindakan dan 
kejadian dengan 
menggunakan alat seperti 
tabel, bagan, dan kemudian 
mengerjakan hal sama 
dengan teks tentang 
peristiwa bersejarah lainnya 
- Mengumpulkan informasi 
untuk menguraikan 
peristiwa bersejarah di 
Indonesia 
- Menempelkan karyanya di 
dinding kelas dan bertanya 
jawab dengan pembaca 
(siswa lain, guru) yang 
datang membacanya 
- Melakukan refleksi tentang 
proses dan hasil belajar. 
3.8 Membedakan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
beberapa teks naratif 
lisan dan tulis dengan 
memberi dan meminta 
informasi terkait 
legenda rakyat, 
sederhana, sesuai 
dengan konteks 
penggunaannya  
4.8 Menangkap makna 
secara kontekstual 
terkait fungsi sosial, 
struktur teks, dan 
unsur kebahasaan teks 
naratif, lisan dan tulis 
sederhana terkait 
legenda rakyat 
 
 Fungsi Sosial 
Mendapat hiburan, 
menghibur, mengajarkan 
nilai-nilai luhur, mengambil 
teladan 
 Struktur Teks 
Dapat mencakup: 
- Orientasi 
- Komplikasi 
- Resolusi 
- Orientasi ulang 
 Unsur Kebahasaan 
- Kalimat-kalimat dalamsimple 
past tense, past continuous, 
dan lainnya yang relevan 
- Kosa kata: terkait  karakter, 
watak, dan setting dalam 
legenda 
- Adverbia penghubung dan 
penujuk waktu  
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
- Menyimak guru 
membacakan legenda, 
sambil dilibatkan dalam 
tanya jawab tentang isinya 
- Didiktekan guru menuliskan 
legenda tersebut dalam buku 
catatan masing-masing, 
sambil bertanya jawab 
terkait fungsi sosial, struktur 
teks, dan unsur kebahasaan 
yang ada 
- Dalam kelompok masing-
masing berlatih 
membacakan legenda tsb 
dengan intonasi, ucapan dan 
tekanan kata yang benar, 
dengan saling mengoreksi 
- Membaca satu legenda lain, 
bertanya jawab tentang 
isinya, dan kemudian 
mengidentifikasi kalimat-
kalimat yang memuat 
bagian-bagian legenda yang 
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dan tulisan tangan 
 Topik 
Cerita legenda yang 
dapatmenumbuhkan perilaku 
yang termuat di KI 
ditanyakan 
- Melakukan refleksi tentang 
proses dan  hasil belajar. 
 
3.9 Menafsirkan fungsi 
sosial dan unsur 
kebahasaan lirik lagu 
terkait kehidupan 
remaja 
SMA/MA/SMK/ 
MAK 
4.9 Menangkap makna 
terkait fungsi sosial 
dan unsur kebahasaan 
secara kontekstual 
lirik lagu terkait 
kehidupan remaja 
SMA/MA/SMK/MA
K 
 Fungsi sosial 
Mengembangkan nilai-nilai 
kehidupan dan karakter yang 
positif 
 Unsur kebahasaan 
- Kosa kata dan tata bahasa 
dalam lirik lagu 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Hal-hal yang dapat 
memberikan keteladanan dan 
menumbuhkan perilaku yang 
termuat di KI 
- Membaca, menyimak, dan 
menirukan lirik lagu secara 
lisan 
- Menanyakan hal-hal yang 
tidak diketahui atau berbeda 
- Mengambil teladan dari 
pesan-pesan dalam lagu 
- Menyebutkan pesan yang 
terkait dengan bagian-
bagian tertentu 
- Melakukan refleksi tentang 
proses dan hasil belajarnya 
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Appendix 3 Lesson Plan of Experimental Group 
LESSON PLAN 
Pre-test 
Name of School : MAN 2 BOYOLALI 
Subject   : English  
Class   : X 
Topic    : Narrative Text 
Skill   : Writing   
Time Allocation : 2x 45 (minutes) 
A. Standard Competence 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggung 
jawab, peduli, gotong royong, kerjasama, toleran damai, santun, 
responsive, dan proaktif dan menunjukkan sikap sebagai bagian dari 
solusi atas berbagai permasalahan dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam serta alam menempatkan diri 
sebagai cerminan bangsa dalam pergaulan dunia. 
3. Memahami, menerapkan dan menganalisis pengetahuan factual, 
konseptual, procedural berasarkan rasa ingin tahu tentang ilmu 
pengetauan,  teknologi, seni budaya an humaniora engan wawasan 
kemanusiaan, kebangsaan, kenegaraan, an peradaban terkait fenomena 
dan kejadian, serta menerapkan pengetahuan procedural pada bidng 
kajian yang spesifik esuai dengan bakat an minatnya alam 
memecahkan masalah. 
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4. Mengolah, menalar dan menyaji dalam ranah kongkrit dan ranah 
abstrak terkait dengan pengembangan dari yang dipeajarainya 
disekolah secara mandiri, an mampu menggunakan metode sesuai 
kaidah keilmuan. 
B. Basic Competence  
1.1 Mensyukuri kesempatan dapat mempelajari bahasa inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan dalam 
semangat belajar. 
2.3 Menunjukan perilaku tanggung jawab peduli, kerja sama dan cintai 
damai dalam melaksanakan komunikasi fungsional. 
3.8 Membedakan fungsi social, struktur teks dan unsure kebahasaan 
beberapa teks narrative lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana sesuai dengan konteks 
penggunaanya. 
4.6 Menyusun teks interaksi transaksional lisan dan tulis pendek dan 
sederhana yang melibatkan tindakan memberi dan meminta informasi 
terkait keadaan/ tindakan/ kegiatan/ kejadian yang dilakukan/ terjadi di 
waktu lampau yang merujuk waktu terjadinya dan kesudahanya 
dengan memperhatikan fungsi social, struktur teks dan unsure 
kebahasaan yang benar dan sesuai dengan konteks. 
4.8 Menangkap makna secara kontekstual terkait fungsi social, struktur 
teks dan unsure kebahasaan teks naratif lisan dan tulis terkait legenda 
rakyat.  
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C. Indicator  
1. To express the function of narrative text 
2. To know the language features in narrative text 
3. To  compose the imperative sentence  
4. To  definite the generic structure of narrative text  
5. To write a short narrative text by complete the sentence with word 
correctly.  
D. Learning Objective  
1. Students are able to express the function of narrative text 
2. Students are able to know the language features in narrative text 
3. Students are able to compose the imperative sentence  
4. Students are able to definite the generic structure of narrative text  
5. Students are able to write a short narrative text by complete the 
sentence with word correctly.  
E. Learning Material  
Narrative text 
F. Learning Process  
1. Opening (10 minutes) 
a. Teacher open the lesson by Islamic greeting 
b. Teacher ask the presence of students  
c. Teacher ask the condition of students 
2. Main Activity  
a. Teacher give answer sheet to the students  
b. Every student make narrative text  
90 
 
 
 
3. Closing (5 minutes) 
a. Teacher conclude the material  
b. Teacher motivate the students 
c. Teacher close the lesson by saying Islamic closing (hamdallah) 
G. Learning Source and Media 
Alat  : Notebook, whiteboard 
Media  : powerpoint, kertas hvs 
H. Scoring  
Elements Score 
Content 30 
Organization 20 
Vocabulary 20 
Language  25 
Mechanic 5 
Total Score 100 
 
Simo,  April 2017  
Mengetahui 
Guru Pamong 
 
 
 
Rining Pangastuti, S. PdI 
NIP: - 
Praktikan 
 
 
 
Anisa Fadila Kairoh 
NIS: 133221322 
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LESSON PLAN  
I 
Name of School : MAN 2 BOYOLALI 
Subject   : English  
Class   : X 
Topic    : Narrative Text 
Skill   : Writing   
Time Allocation : 2x 45 (minutes) 
A. Standard Competence 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggung 
jawab, peduli, gotong royong, kerjasama, toleran damai, santun, 
responsive, dan proaktif dan menunjukkan sikap sebagai bagian dari 
solusi atas berbagai permasalahan dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam serta alam menempatkan diri 
sebagai cerminan bangsa dalam pergaulan dunia. 
3. Memahami, menerapkan dan menganalisis pengetahuan factual, 
konseptual, procedural berasarkan rasa ingin tahu tentang ilmu 
pengetauan,  teknologi, seni budaya an humaniora engan wawasan 
kemanusiaan, kebangsaan, kenegaraan, an peradaban terkait fenomena 
dan kejadian, serta menerapkan pengetahuan procedural pada bidng 
kajian yang spesifik esuai dengan bakat an minatnya alam 
memecahkan masalah. 
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4. Mengolah, menalar dan menyaji dalam ranah kongkrit dan ranah 
abstrak terkait dengan pengembangan dari yang dipeajarainya 
disekolah secara mandiri, an mampu menggunakan metode sesuai 
kaidah keilmuan. 
B. Basic Competence  
1.2 Mensyukuri kesempatan dapat mempelajari bahasa inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan dalam 
semangat belajar. 
2.4 Menunjukan perilaku tanggung jawab peduli, kerja sama dan cintai 
damai dalam melaksanakan komunikasi fungsional. 
3.9 Membedakan fungsi social, struktur teks dan unsure kebahasaan 
beberapa teks narrative lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana sesuai dengan konteks 
penggunaanya. 
4.7 Menyusun teks interaksi transaksional lisan dan tulis pendek dan 
sederhana yang melibatkan tindakan memberi dan meminta informasi 
terkait keadaan/ tindakan/ kegiatan/ kejadian yang dilakukan/ terjadi di 
waktu lampau yang merujuk waktu terjadinya dan kesudahanya 
dengan memperhatikan fungsi social, struktur teks dan unsure 
kebahasaan yang benar dan sesuai dengan konteks. 
4.9 Menangkap makna secara kontekstual terkait fungsi social, struktur 
teks dan unsure kebahasaan teks naratif lisan dan tulis terkait legenda 
rakyat.  
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C. Indicator  
1. To express the function of narrative text 
2. To know the language features in narrative text 
3. To  compose the imperative sentence 
4. To  definite the generic structure of narrative text  
6. To write a short narrative text by complete the sentence with word 
correctly.  
D. Learning Objective  
1. Students are able to express the function of narrative text 
2. Students are able to know the language features in narrative text 
3. Students are able to compose the imperative sentence  
4. Students are able to definite the generic structure of narrative text  
5. Students are able to write a short narrative text by complete the 
sentence with word correctly.  
E. Learning Material  
1. Social Function  
To make value‟s moral, love this country and respect with another 
culture.  
2. Generic structure  
Narrative text is a text used to amuse and entertain the readers or 
listeners. Narratives present in the form of story, legend, myth, and 
science fiction. 
A narrative text is usually formed as the following parts: 
a. Orientation 
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Orientation is usually presented at the first paragraph of the 
text. In orientation, we can find some information such as the 
characters and the setting of the story. 
b. Complication 
Complication is the part of the story when the characters face a 
crisis. A crisis is a problem faced by the characters. There is an 
unharmonious situation between the characters in the story. 
The crisis will reach the peak. 
c. Resolution 
Resolution is the part of the story when the characters find a 
solution to the problem they face. It can be in the form of 
happy-ending or sadending part of the story.  
3. Example of Narrative Text  
Title The Fly and The Bull 
Orientation There was once a little fly that thought he was very 
important. One sunny morning, he flew around looking 
for someone to talk to. He saw a bull gazing in a field. He 
decided to fly down to talk to him. 
Complication The little fly flew down and buzzed around the bull‟s 
head. The bull did not bother with him. He went on 
chewing grass. The fly then buzzed right inside the bull‟s 
ear. The bull continued chewing grass.Now the fly 
decided to land on one of the bull‟s horns to make the 
bull notice him. He waited for the bull to say something, 
but the bull kept quiet.The fly then shouted angrily. “Oh 
bull, if you find that I am too heavy for you, let me know 
and I‟ll fly away!” 
Resolution The bull laughed and said, “Little fly, I don‟t care if you 
stay or leave. You are so tiny that your weight does not 
make any difference to me, so please be quiet and leave 
me alone.” 
 
4. Language Features 
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A narrative text has special characteristics in language feature, such as: 
a. Focus on specific participants 
b. Use of past tense 
c. Use of temporal conjunctions and temporal circumstances 
d. Use of material (or action) processes 
e. Use of relational and mental process 
F. Learning Method  
Task Based Language Teaching 
G. Learning Process  
4. Opening (10 minutes) 
d. Teacher open the lesson by Islamic greeting 
e. Teacher ask the presence of students  
f. Teacher ask the condition of students 
5. Main Activity  
a. Pre-task  
Students‟ Activity  Teacher‟s Activity  
1) Pay attention to the 
teacher‟s instruction 
2) Ask the instruction 
that not clear 
3) Students may spend a 
few minutes preparing 
for individually 
a. Introduce and define 
the topic 
b. Ensure students 
understand of the task 
instruction  
c. Give answer sheet to 
every group 
d. Preparing the material 
related the topic. 
 
b. Task Cycle  
Activities  Students‟ Activity  Teacher‟s Activity  
Task  Do task in a group to 
rearrange the paragraph 
into correct order 
Pay attention to the 
students and ensure 
students do the task. 
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arrange the sentence. Every group answer the 
jumble paragraph that 
provided by the teacher.  
Every group make text 
that consist of four until 
five paragraph.   
Planning  Prepare and do the task Submit the task from the 
students.  
Report  Present their written in 
front of the class  
Show the vocabulary and 
the answer  
 
c. Language Focus  
Activities  Students‟ Activity Teachers‟ Activity  
Analysis  Do consiousness raising 
activities to identify and 
process specific 
language feature from 
the task  
May ask about the 
vocabulary they have 
notice 
Review each activities 
with the class 
Practice  Some students write 
down the vocabulary 
that they got and 
analyze it.  
Conduct the practices 
activities after analyzes 
activities to built 
students confidence.  
 
6. Closing (5 minutes) 
d. Teacher conclude the material  
e. Teacher motivate the students 
f. Teacher close the lesson by saying Islamic closing (hamdallah) 
H. Learning Source and Media 
Sumber :https://setiakusehati.wordpress.com/2013/12/18/materi-
bahasa-inggris-kelas-x-lengkap/ 
Alat  : Notebook, LCD Proyektor,  
Media  : powerpoint, kertas hvs 
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I. Evaluation  
The evaluation to the students: 
a. Teacher make groups in the class 
b. Every group consist of five students  
c. Teacher give the answer sheet to every group 
d. Every group answers the jumble paragraph in narrative text.  
J. Scoring  
Elements Score 
Content 30 
Organization 20 
Vocabulary 20 
Language  25 
Mechanic 5 
Total Score 100 
 
Simo,  April 2017  
Mengetahui  
Guru Pamong 
 
 
Rining Pangastuti, S. PdI 
NIP: - 
Praktikan 
 
 
Anisa Fadila Kairoh 
NIS: 133221322 
 
 
 
 
 
 
98 
 
 
 
Attachment:  
 
Read the text and complete the blanks with available words! 
Once upon a time there lived a little …………….(1) named Snow 
White. She lived with her aunt and uncle because her …………….(2) 
were dead.One day she heard her uncle and aunt talking about leaving 
Snow White in the …………….(3) because they both wanted to go to 
America and they didn‟t have enough …………….(4) to take Snow 
White. 
Snow White didn‟t want her uncle and aunt to do this so she 
 …………….(5) it would be best if she ran away. The next morning she 
…………….(6) from home when her aunt and uncle were having 
breakfast. She ran away into the woods.Then she saw a little cottage. She 
knocked but no one answered so she went …………….(7) and fell asleep. 
Meanwhile, the seven…………….(8) were coming home from 
work. They went inside. There they found Snow White sleeping. Then 
Snow White woke up. She saw the dwarfs. The dwarfs said, “What‟s your 
name?” Snow White said, “My name is Snow White.” 
Doc, one of the dwarfs said, “If you…………….(9), you may live 
here with us.” Snow White said, “Oh could I? Thank you.” Then Snow 
White told the dwarfs the whole …………….(10) and Snow White and 
the seven dwarfs lived happily ever after. 
 
 
Decide   Girl   Wish 
 Dwarfs   Story   Inside 
Ran away    Castle  
Parents     Money  
 
 
99 
 
 
 
Appendix 04 Lesson Plan of Control Group  
LESSON PLAN 
Pre-test 
Name of School : MAN 2 BOYOLALI 
Subject   : English  
Class   : X 
Topic    : Narrative Text 
Skill   : Writing   
Time Allocation : 2x 45 (minutes) 
Standard Competence 
1. Menghayati dan mengamalkan ajaran agama yang dianutnya. 
2. Menghayati dan mengamalkan perilaku jujur, disiplin, tanggung jawab, 
peduli, gotong royong, kerjasama, toleran damai, santun, responsive, dan 
proaktif dan menunjukkan sikap sebagai bagian dari solusi atas berbagai 
permasalahan dalam berinteraksi secara efektif dengan lingkungan sosial 
dan alam serta alam menempatkan diri sebagai cerminan bangsa dalam 
pergaulan dunia. 
3. Memahami, menerapkan dan menganalisis pengetahuan factual, 
konseptual, procedural berasarkan rasa ingin tahu tentang ilmu 
pengetauan,  teknologi, seni budaya an humaniora engan wawasan 
kemanusiaan, kebangsaan, kenegaraan, an peradaban terkait fenomena dan 
kejadian, serta menerapkan pengetahuan procedural pada bidng kajian 
yang spesifik esuai dengan bakat an minatnya alam memecahkan masalah. 
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4. Mengolah, menalar dan menyaji dalam ranah kongkrit dan ranah abstrak 
terkait dengan pengembangan dari yang dipeajarainya disekolah secara 
mandiri, an mampu menggunakan metode sesuai kaidah keilmuan. 
Basic Competence  
1.3 Mensyukuri kesempatan dapat mempelajari bahasa inggris sebagai 
bahasa pengantar komunikasi Internasional yang diwujudkan dalam 
semangat belajar. 
2.5 Menunjukan perilaku tanggung jawab peduli, kerja sama dan cintai 
damai dalam melaksanakan komunikasi fungsional. 
3.10 Membedakan fungsi social, struktur teks dan unsure kebahasaan 
beberapa teks narrative lisan dan tulis dengan memberi dan meminta 
informasi terkait legenda rakyat, sederhana sesuai dengan konteks 
penggunaanya. 
4.8 Menyusun teks interaksi transaksional lisan dan tulis pendek dan 
sederhana yang melibatkan tindakan memberi dan meminta informasi 
terkait keadaan/ tindakan/ kegiatan/ kejadian yang dilakukan/ terjadi di 
waktu lampau yang merujuk waktu terjadinya dan kesudahanya 
dengan memperhatikan fungsi social, struktur teks dan unsure 
kebahasaan yang benar dan sesuai dengan konteks. 
4.10 Menangkap makna secara kontekstual terkait fungsi social, struktur 
teks dan unsure kebahasaan teks naratif lisan dan tulis terkait legenda 
rakyat.  
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Indicator  
1. To express the function of narrative text 
2. To know the language features in narrative text 
3. To  compose the imperative sentence  
4. To  definite the generic structure of narrative text  
5. To write a short narrative text by complete the sentence with word 
correctly.  
Learning Objective  
1. Students are able to express the function of narrative text 
2. Students are able to know the language features in narrative text 
3. Students are able to compose the imperative sentence  
4. Students are able to definite the generic structure of narrative text  
5. Students are able to write a short narrative text by complete the sentence 
with word correctly.  
Learning Material  
Narrative text 
Learning Process  
1. Opening (10 minutes) 
a. Teacher open the lesson by Islamic greeting 
b. Teacher ask the presence of students  
c. Teacher ask the condition of students 
2. Main Activity  
a. Teacher give answer sheet to the students  
b. Every student make narrative text  
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3. Closing (5 minutes) 
a. Teacher conclude the material  
b. Teacher motivate the students 
c. Teacher close the lesson by saying Islamic closing (hamdallah) 
Learning Source and Media 
Alat  : Notebook, whiteboard 
Media  : powerpoint, kertas hvs 
Scoring  
Elements Score 
Content 30 
Organization 20 
Vocabulary 20 
Language  25 
Mechanic 5 
Total Score 100 
 
Simo,  April 2017  
Mengetahui 
Guru Pamong 
 
 
Rining Pangastuti, S. PdI 
NIP: - 
Praktikan 
 
 
Anisa Fadila Kairoh 
NIS: 133221322 
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Appendix 5 Score of students  
 
Students’ Score Pre-test and Post-test in Experimental Group 
 
No Name 
Score 
Pre-test Post-test 
1 Alifia Safitri  66 71 
2 Anjar Widiastuti  67 73 
3 Anni Muflikhatul Inayati  68 74 
4 Ayuk Anggraini  69 74 
5 Belly Wirawijaya  69 74 
6 Cahya Sinta Salsabila  70 75 
7 Dewi Nur Qoyyimah  70 77 
8 Fitri Sulaminah  71 78 
9 Elyana Safitri  71 79 
10 Hana Aprila Maulani  71 79 
11 Hasna Salekha  71 79 
12 Jafar Shodiq  72 79 
13 Lusiana Indah Lestari  72 80 
14 Muhamad Toyib Rozaq  72 80 
15 Nindyani Septinia  73 81 
16 Nurul Aini  74 81 
17 Rekhan Arya Dewandanu  74 81 
18 Rinta Fitri Anjarini  74 82 
19 Riska Zuliana Pratama  76 83 
20 Rohmat Mulyono  78 85 
21 Sintya Febyanti  78 85 
22 Siti Mardhiyah  79 85 
23 Titik Kurniawati  79 85 
24 Wiras Murwandani  80 87 
25 Yoga Pratama  80 87 
Total Score 1824 1994 
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Students’ Score Pre-test and Post-test in Control Group 
 
No Name 
Score 
Pre-test Post-test 
1 Ahmad Muhajir Mabrur  62 72 
2 Anida Nur Laila  64 73 
3 Azka Lutfia Kanza  64 74 
4 Dianita Putri Utami  65 74 
5 Dwi Rahmatika Sari  65 75 
6 Erlin Frastika Agustin  66 76 
7 Ibrohim  66 76 
8 Lu'an Nurul Faizah  67 76 
9 Lutfi Ery Wardana  68 76 
10 Muhamad Fuad Sarifudin  68 77 
11 Muhamad Ainun Zulfikar  69 77 
12 Muhamad Fadhil Hanafi  69 77 
13 Nanik Rahmawati  69 77 
14 Niken Pustaningrum  69 78 
15 Ninda Octavia Rahmawati  70 79 
16 Nurma Avitasari  70 79 
17 Pria Adi Setiawan  70 80 
18 Ria Mahsunah  70 80 
19 Ririn Nur Rohmah  71 81 
20 Rizqika Rahmania Sanjani  71 81 
21 Siti Mardiana  72 81 
22 Sri Ari Wulandari  72 82 
23 Syifa Aulia Puji Lestari  73 83 
24 Tri Khoiriyah Nirwaningsih  74 83 
25 Uma Latifah Widya  76 83 
Total Score 1720 1950 
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Appendix 6 The Blue Print of Writing  
 
The Blue Print of Writing Essay 
 
Competence 
Core 
Competency 
Standard 
Construct Indicators Instrument 
KI 3: 
Understanding, 
applying, 
analyzing the 
factual 
knowledge, 
conceptual, 
procedural, 
based on his 
curiosity about 
science, 
technology, 
arts, culture, 
and humanistic 
with and insight 
into humanity, 
national, state 
and civilization 
related causes 
of phenomena 
and events, as 
well as 
applying 
procedural 
knowledge in 
the field of 
study specific 
according to 
their talents and 
interest to solve 
the problem.  
3.8:  
To difference 
about social 
function, 
structure of 
text and 
language 
features some 
narrative text 
oral and 
written with 
give and ask 
the 
information 
like legend, 
folk tale match 
with context  
 4.8: 
To catch the 
contain with 
social 
function, 
structure of 
text and 
language 
features 
narrative text 
oral and 
written like 
legend and 
folk tale.  
Writing is a 
process of 
thinking to 
express the 
ideas through 
letters word, 
phrases and 
clauses to 
forms of a 
series related 
sentences  
Students are 
able to: 
To express 
the function 
of narrative 
text  
To know the 
language 
features in 
narrative text  
To compose 
the 
imperative 
sentence  
To definite 
the generic 
structure of 
narrative text  
To write a 
narrative text 
by complete 
sentence with 
word 
correctly.  
Write the 
narrative text 
consisting of 
orientation, 
complication 
and resolution  
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Appendix 7 The Scoring of Writing  
The Scoring of Writing 
Component Score Criteria 
Content 30-27 
Excellent to 
very good 
Knowledge, substantive, etc. 
26-22 
Good to 
average 
Sure knowledge of subject, adequate 
range, etc. 
21-17 
Fair to poor 
Limited knowledge of subject, little 
substance, etc. 
16-13 
Very poor 
Does not show knowledge of subject, 
non-substantive, etc. 
Organization 20-18 
Excellent to 
very good 
Fluent expression, ideas clearly stated, 
etc. 
17-14 
Good to 
average 
Somewhat choppy, loosely organized 
but main ideas stand out, etc. 
13-10 
Fair to poor 
Non-fluent, ideas confused or 
disconnected, etc. 
9-7 
Very poor 
Does not communicate, no 
organization, etc. 
Vocabulary 20-18 
Excellent to 
very good 
Sophisticated range, effective 
word/idiom choice and usage, etc. 
17-14 
Good to 
average 
Adequate range, occasional errors or 
word/idiom form, choice, usage but 
meaning not obscured. 
13-10 
Fair to poor 
Limited range, frequent errors of 
word/idiom form, choice, usage, etc. 
9-7 
Very poor 
Essentially translation, little 
knowledge of English vocabulary. 
Language 
use 
25-22 
Excellent to 
very good 
Effective complex constructions, etc. 
21-18 
Good to 
average 
Effective but simple construction, etc.  
17-11 
Fair to poor 
Major problems in simple/complex 
constructions, etc. 
10-5 
Very poor 
Virtually no mastery of sentence 
construction rules, etc. 
Mechanics 5 
Excellent to 
very good 
Demonstrates mastery of conventions, 
etc. 
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4 
Good to 
average 
Occasional errors of spelling, 
punctuation, etc. 
3 
Fair to poor 
Frequent errors of spelling, 
punctuation, capitalization, etc.  
2 
Very poor 
No mastery of conventions, 
dominated by errors of spelling, 
punctuation, capitalization, 
paragraphing, etc. 
 
No. Component Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Language use 25 
5. Mechanic 5 
Total 100 
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Appendix 8 Field Note  
FIELD NOTE 
 
Judul  : Observasi proses pembelajaran  
Tempat : Ruang kelas X MAN 2 Boyolali 
Waktu  : Kamis, 27 Desember 2016  
 
Pada hari kamis 27 Desember 2016, peneliti melakukan observasi 
pembelajaran di kelas X. Guru yang mengjar bahasa Inggris kelas X bernama 
Rining pangastuti S. Pd. I. peneliti melakukan pengamatan di kelas ketika proses 
pembelajaran dan sudah mendapatkan ijin dari ibu Rining Pangastuti. Ruang kelas 
terasa nyaman, proses pembelajaran berjalan seperti biasa.Kurangnya sarana dan 
prasarana di ruang kelas, sehingga guru hanya menggunakan metode mengajar 
yang monoton untuk siswa. Ruang kelas disisi oleh  25 siswa dalam setiap 
kelasnya. 
Dalam proses pembelajaran, guru melakukan opening dengan berdoa, 
melakukan absensi serta menanyakan apa yang sudah dikerjakan siswa sebelum 
berangkat sekolah hari ini. Guru menyampaikan materi dengan  baik. Hamper 
semua siswa memperhatikan penjelasan dari guru dengan seksama. Ada beberapa 
murid yang asik dengan bercanda sendiri dan ada pula yang mengerjakan tugas 
mata pelajaran lain di pelajaran bahasa inggris ynag sedang berlangung.  
Ketika guru sudah selesai menjelaskan kepada siswa, guru member waktu kepada 
siswa untk mengajukan pertanyan jika ada yang belum paham. Setelah selesai, 
guru menutup pelajaran dengan membaca doa.  
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FIELD NOTE 
 
Judul  : Pre-test  
Tempat : Ruang kelas X IPA 2  
Waktu  : Kamis, 6 April 2017  
  
 Pada hari ini, peneliti melakuka pre-test terhadap siswa kelas X IPA 2 
sebagai kelas experiment dan kelas X Agama sebagai kelas control. Pre-test 
dilakukan di hari yang sama pada waktu yang berbeda. Pre-test kelas experiment 
dilakukan pada jam pelajaran ke 1 dan 2. Sedangkan pre-test kelas control 
dilaksanakan pada jam pelajaran yang ke 3 dan 4. Peneliti membagikan kertas 
kosong kepada setiap murid.Setiap murid diberi tugas untuk membuat teks narasi 
yang terdiri minimal 3 paragraf.Sebelum pekerjan dimulai, peneliti mengajak 
siswa untuk berdoa terlebih dahulu.Setelah selesai siswa juga dibiasakan untuk 
berdoa. 
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FIELD NOTE 
 
Judul  : Treatment 1 
Tempat : Ruang kelas X IPA 2 
Waktu  : Selasa, 11 April 2017  
 
Pada hari ini, selasa 11 april 2017, peneliti mulai melakukan treatment 
pertama dikelas experiment. Peneliti memulai pelajaran dengan membaca doa 
yang dipimpin oleh ketua kelas. Setelah selesai, peneliti menanykan keadaan 
siswa pada pagi hari ini. Peneliti mengajar materi narrative text dengan metode 
yang dipakai yaitu task based language teaching. Siswa menjadi tertarik dan 
memperhatikan dalam pembelajaran, ketiak peneliti selesai menjelaskan tentang 
narrative text, peneliti membagi siswa menjadi beberapa kelompok untuk 
mengejrakan soal yang akan diberikan. Setiap kelompok harus bekerjasama dalam 
mengerjakan soal tersebut.Setelah selesai, setiap kelompok mempresentasikan 
hasilnya dan mendpata koreksi jika ada kesalahan dari kelompok yang lainya.   
Setelah selesai, guru menutu pembelajaran dengan doa dan memberi motivasi 
kepada siswa.  
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FIELD NOTE 
 
Judul  : Treatment 2 
Tempat : Ruang kelas X IPA 2 
Waktu  : Selasa, 18 April 2017   
 
Pada hari ini, peneliti mulai melakukan treatment kedua dikelas 
experiment. Peneliti memulai pelajaran dengan membaca doa yang dipimpin oleh 
ketua kelas. Setelah selesai, peneliti menanykan keadaan siswa pada pagi hari 
ini.Hari ini ada siswa yang ijin krena sedang mengikuti lomba tingkat kabupaten 
Boyolali. Setelah selesai mengabsen siswa, eneliti mengajar materi narrative text 
dengan metode yang dipakai yaitu task based language teaching. Siswa menjadi 
tertarik dan memperhatikan dalam pembelajaran, ketiak peneliti selesai 
menjelaskan tentang narrative text, peneliti membagi siswa menjadi beberapa 
kelompok untuk mengejrakan soal yang akan diberikan. Setiap kelompok harus 
bekerjasama dalam mengerjakan soal tersebut.Setelah selesai, setiap kelompok 
mempresentasikan hasilnya dan mendpata koreksi jika ada kesalahan dari 
kelompok yang lainya.   Setelah selesai, guru menutu pembelajaran dengan doa 
dan memberi motivasi kepada siswa.  
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FIELD NOTE 
 
Judul  : Treatment 3 
Tempat : Ruang kelas X IPA 2 
Waktu  : Selasa, 2 Mei 2017   
 
Pada hari ini, peneliti mulai melakukan treatment ketiga/ terakhir dikelas 
experiment.peneliti seperti biasa  memulai pelajaran dengan membaca doa yang 
dipimpin oleh ketua kelas. Setelah selesai, peneliti menanyakan keadaan siswa 
pada pagi hari ini. Seperti biasa, setelah selesai mengabsen siswa, eneliti mengajar 
materi narrative text dengan metode yang dipakai yaitu task based language 
teaching. Siswa menjadi tertarik dan memperhatikan dalam pembelajaran, ketiak 
peneliti selesai menjelaskan tentang narrative text, peneliti membagi siswa 
menjadi beberapa kelompok untuk mengejrakan soal yang akan diberikan. Setiap 
kelompok harus bekerjasama dalam mengerjakan soal tersebut.Setelah selesai, 
setiap kelompok mempresentasikan hasilnya dan mendpata koreksi jika ada 
kesalahan dari kelompok yang lainya.   Setelah selesai, guru menutu pembelajaran 
dengan doa dan memberi motivasi kepada siswa.  
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FIELD NOTE 
 
Judul  : Post-test  
Tempat : Ruang kelas X IPA 2  
Waktu  : Kamis, 4 Mei 2017  
 
Pada hari ini, peneliti melakuka post-test terhadap siswa kelas X IPA 2 
sebagai kelas experiment dan kelas X Agama sebagai kelas control. Post-test 
dilakukan di hari yang sama pada waktu yang berbeda. Post-test kelas experiment 
dilakukan pada jam pelajaran ke 1 dan 2. Sedangkan post-test kelas control 
dilaksanakan pada jam pelajaran yang ke 3 dan 4. Peneliti membagikan kertas 
kosong kepada setiap murid.Setiap murid diberi tugas untuk membuat teks narasi 
yang terdiri minimal 3 paragraf.Sebelum pekerjan dimulai, peneliti mengajak 
siswa untuk berdoa terlebih dahulu.Setelah selesai siswa juga dibiasakan untuk 
berdoa. 
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Appendix 9 Frequency Distribution of Experimental Group   
         
Mean, median and mode of post-test  
 
 
   
       
Frequency distribution of post-test 
Class Limit  Class Boundaries  Mid Point  Frequency  Percentage  
70 - 72  69,5 - 72,5  71 1 4 
73 - 75  72,5 - 75,5  74 5 20 
76 - 78  75,5 - 78,5  77 2 8 
79 - 81  78,5 - 81,5 80 9 36 
82 - 84 81,5 - 84,5 83 2 8 
85 - 87  84,5 - 87,5 86 6 24 
Total Score  25 100 
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Appendix 10 Frequency Distribution of Control Group 
 
Data Post-test      
  
 
  
High Score  83   
  
 
  
Low Score  72   
  
 
  
Range  11   
  
 
  
Class  5,613202 6 
  
 
  
Interval  1,833333 2 
 
Mean, median and mode of post-test  
 
 
       
 
Frequency distribution of post-test  
Class Limit  Class Bounderis  Mid Point  Frekuensi  Percentage  
72 - 73  71,5 - 73,5  72,5 2 8 
74 - 75  73,5 - 75,5  74,5 3 12 
76 - 77  75,5 - 77,5  76,5 8 32 
78 - 79  77,5 - 79,5  78,5 3 12 
80 - 81  79,5 - 81,5 80,5 5 20 
82 - 83  81,5 - 83,5  82,5 4 16 
Total Score  25 100 
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Appendix 11 Normality test 
Experimental Group 
No  Name X2 X2-X Z2 F(Z2) S(Z1) F(Z1) - S(Z1) 
1 Alifia Safitri  71 -8,76 -1,934 0,027 0,04 0,013 
2 Anjar Widiastuti  73 -6,76 -1,492 0,068 0,08 0,012 
3 Anni Muflikhatul Inayati  74 -5,76 -1,271 0,102 0,12 0,018 
4 Ayuk Anggraini  74 -5,76 -1,271 0,102 0,16 0,058 
5 Belly Wirawijaya  74 -5,76 -1,271 0,102 0,2 0,098 
6 Cahya Sinta Salsabila  75 -4,76 -1,051 0,147 0,24 0,093 
7 Dewi Nur Qoyyimah  77 -2,76 -0,609 0,271 0,28 0,009 
8 Fitri Sulaminah  78 -1,76 -0,388 0,349 0,32 0,029 
9 Elyana Safitri  79 -0,76 -0,168 0,433 0,36 0,073 
10 Hana Aprila Maulani  79 -0,76 -0,168 0,433 0,4 0,033 
11 Hasna Salekha  79 -0,76 -0,168 0,433 0,44 0,007 
12 Jafar Shodiq  79 -0,76 -0,168 0,433 0,48 0,047 
13 Lusiana Indah Lestari  80 0,24 0,053 0,521 0,52 0,001 
14 Muhamad Toyib Rozaq  80 0,24 0,053 0,521 0,56 0,039 
15 Nindyani Septinia  81 1,24 0,274 0,608 0,6 0,008 
16 Nurul Aini  81 1,24 0,274 0,608 0,64 0,032 
17 Rekhan Arya Dewandanu  81 1,24 0,274 0,608 0,68 0,072 
18 Rinta Fitri Anjarini  82 2,24 0,494 0,690 0,72 0,030 
19 Riska Zuliana Pratama  83 3,24 0,715 0,763 0,76 0,003 
20 Rohmat Mulyono  85 5,24 1,157 0,876 0,8 0,076 
21 Sintya Febyanti  85 5,24 1,157 0,876 0,84 0,036 
22 Siti Mardhiyah  85 5,24 1,157 0,876 0,88 0,004 
23 Titik Kurniawati  85 5,24 1,157 0,876 0,92 0,044 
24 Wiras Murwandani  87 7,24 1,598 0,945 0,96 0,015 
25 Yoga Pratama  87 7,24 1,598 0,945 1 0,055 
Total Score  1994           
     
X  79,76 
     
     Std  4,5303 
      
Normality Post-
test  
Lo  0,098 
    
Lt 0,173 
    
Status  NORMAL 
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Control Group  
 
        
No  Name  X1 
X1-
X 
Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 Ahmad Muhajir Mabrur  72 -6 -1,859 0,032 0,04 0,008 
2 Anida Nur Laila  73 -5 -1,549 0,061 0,08 0,019 
3 Azka Lutfia Kanza  74 -4 -1,239 0,108 0,12 0,012 
4 Dianita Putri Utami  74 -4 -1,239 0,108 0,16 0,052 
5 Dwi Rahmatika Sari  75 -3 -0,930 0,176 0,2 0,024 
6 Erlin Frastika Agustin  76 -2 -0,620 0,268 0,24 0,028 
7 Ibrohim  76 -2 -0,620 0,268 0,28 0,012 
8 Lu'an Nurul Faizah  76 -2 -0,620 0,268 0,32 0,052 
9 Lutfi Ery Wardana  76 -2 -0,620 0,268 0,36 0,092 
10 Muhamad Fuad Sarifudin  77 -1 -0,310 0,378 0,4 0,022 
11 Muhamad Ainun Zulfikar  77 -1 -0,310 0,378 0,44 0,062 
12 Muhamad Fadhil Hanafi  77 -1 -0,310 0,378 0,48 0,102 
13 Nanik Rahmawati  77 -1 -0,310 0,378 0,52 0,142 
14 Niken Pustaningrum  78 0 0,000 0,500 0,56 0,060 
15 Ninda Octavia Rahmawati  79 1 0,310 0,622 0,6 0,022 
16 Nurma Avitasari  79 1 0,310 0,622 0,64 0,018 
17 Pria Adi Setiawan  80 2 0,620 0,732 0,68 0,052 
18 Ria Mahsunah  80 2 0,620 0,732 0,72 0,012 
19 Ririn Nur Rohmah  81 3 0,930 0,824 0,76 0,064 
20 Rizqika Rahmania Sanjani  81 3 0,930 0,824 0,8 0,024 
21 Siti Mardiana  81 3 0,930 0,824 0,84 0,016 
22 Sri Ari Wulandari  82 4 1,239 0,892 0,88 0,012 
23 Syifa Aulia Puji Lestari  83 5 1,549 0,939 0,92 0,019 
24 Tri Khoiriyah Nirwaningsih  83 5 1,549 0,939 0,96 0,021 
25 Uma Latifah Widya  83 5 1,549 0,939 1 0,061 
 
Z  1950 
 
Normality Post-
test  
    
 
    
X  78 
 
Lo  0,142 
    
 
    
Std  3,227 
 
Lt  0,173 
   
    
   
Status  NORMAL 
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Appendix 12 Homogenity Test  
No  Name  Post- Exp Post-Cont (X1)
2 (X2)
2 
1 Alifia Safitri  71 72 5041 5184 
2 Anjar Widiastuti  73 73 5329 5329 
3 Anni Muflikhatul Inayati  74 74 5476 5476 
4 Ayuk Anggraini  74 74 5476 5476 
5 Belly Wirawijaya  74 75 5476 5625 
6 Cahya Sinta Salsabila  75 76 5625 5776 
7 Dewi Nur Qoyyimah  77 76 5929 5776 
8 Fitri Sulaminah  78 76 6084 5776 
9 Elyana Safitri  79 76 6241 5776 
10 Hana Aprila Maulani  79 77 6241 5929 
11 Hasna Salekha  79 77 6241 5929 
12 Jafar Shodiq  79 77 6241 5929 
13 Lusiana Indah Lestari  80 77 6400 5929 
14 Muhamad Toyib Rozaq  80 78 6400 6084 
15 Nindyani Septinia  81 79 6561 6241 
16 Nurul Aini  81 79 6561 6241 
17 Rekhan Arya Dewandanu  81 80 6561 6400 
18 Rinta Fitri Anjarini  82 80 6724 6400 
19 Riska Zuliana Pratama  83 81 6889 6561 
20 Rohmat Mulyono  85 81 7225 6561 
21 Sintya Febyanti  85 81 7225 6561 
22 Siti Mardhiyah  85 82 7225 6724 
23 Titik Kurniawati  85 83 7225 6889 
24 Wiras Murwandani  87 83 7569 6889 
25 Yoga Pratama  87 83 7569 6889 
  Jumlah  1994 1950 159534 152350 
 
(S1)
2 20,52333333 492,56 
(S2)2 10,41666667 250 
(S0) 742,56 15,47 
Log 1,189490314   
B 57,09553506   
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No df 1/df (S1)
2 Log(S1)
2 df(Log(S1)
2) 
1 24 0,041666667 20,5233333 1,312247899 31,49394957 
2 24 0,041666667 10,4166667 1,017728767 24,42549041 
Jumlah  48 0,083333333 30,94 2,329976666 55,91943998 
      
      Xo  2,7081   
     
 
  
   Xt  36, 415  
     
 
  
   Status  HOMOGEN 
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Appendix 13 Hypothesis Test  
No  Name  Post Cont  Post Exp  D  D2  
1 Alifia Safitri  72 71 -1 1 
2 Anjar Widiastuti  73 73 0 0 
3 Anni Muflikhatul Inayati  74 74 0 0 
4 Ayuk Anggraini  74 74 0 0 
5 Belly Wirawijaya  75 74 -1 1 
6 Cahya Sinta Salsabila  76 75 -1 1 
7 Dewi Nur Qoyyimah  76 77 1 1 
8 Fitri Sulaminah  76 78 2 4 
9 Elyana Safitri  76 79 3 9 
10 Hana Aprila Maulani  77 79 2 4 
11 Hasna Salekha  77 79 2 4 
12 Jafar Shodiq  77 79 2 4 
13 Lusiana Indah Lestari  77 80 3 9 
14 Muhamad Toyib Rozaq  78 80 2 4 
15 Nindyani Septinia  79 81 2 4 
16 Nurul Aini  79 81 2 4 
17 Rekhan Arya Dewandanu  80 81 1 1 
18 Rinta Fitri Anjarini  80 82 2 4 
19 Riska Zuliana Pratama  81 83 2 4 
20 Rohmat Mulyono  81 85 4 16 
21 Sintya Febyanti  81 85 4 16 
22 Siti Mardhiyah  82 85 3 9 
23 Titik Kurniawati  83 85 2 4 
24 Wiras Murwandani  83 87 4 16 
25 Yoga Pratama  83 87 4 16 
  Total Score  1950 1994 44 136 
 
To  5,5 
    
Tt 2,064 
    
Status  SIGNIFICANT 
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Appendix 14 The Result of Validity Test  
THE RESULT OF EXPERT JUDGEMENT 
 
After examining the writing test as an instrument of the research entitled 
“The Effectiveness of Task Based language Teaching to Teach Writing (An 
Experimental Research at First Grade of MAN 2 Boyolali in the academic year 
2016/ 2017)” that arranged by: 
Name  : Anisa Fadila Kairoh  
NIM  : 13.322.1.322 
Faculty : Islamic Education and Teacher Training  
Department : English Education  
Institution : State Islamic Institute of Surakarta  
By these, I am  
Name  : Windrati S. Pd   
NIP  : 1971114 200012 2 001  
Job Position : English Teacher of MAN 2 Boyolali  
Clarify, that the writing test used in this research is valid and give the suggestion 
to correct it as follow: 
………………………………………………………………………………………
………………………………………………………………………....................... 
Boyolali, 06 April 2017  
 
Windarti, S. Pd  
NIP. 1971114 200012 2 001 
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THE RESULT OF EXPERT JUDGEMENT 
 
After examining the writing test as an instrument of the research entitled 
“The Effectiveness of Taks Based language Teaching to Teach Writing (An 
Experimental Research at First Grade of MAN 2 Boyolali in the academic year 
2016/ 2017)” that arranged by: 
Name  : Anisa Fadila Kairoh  
NIM  : 13.322.1.322 
Faculty : Islamic Education and Teacher Training  
Department : English Education  
Institution : State Islamic Institute of Surakarta  
By these, I am  
Name  : Rining Pangestuti, S. PdI   
NIP  : - 
Job Position : English Teacher of MAN 2 Boyolali  
Clarify, that the writing test used in this research is valid and give the suggestion 
to correct it as follow: 
……………………………………………………………………………………… 
Boyolali, 06 April 2017  
 
Rining Pangestuti, S. Pd  
NIP. - 
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THE RESULT OF EXPERT JUDGEMENT 
 
After examining the writing test as an instrument of the research entitled 
“The Effectiveness of Taks Based language Teaching to Teach Writing (An 
Experimental Research at First Grade of MAN 2 Boyolali in the academic year 
2016/ 2017)” that arranged by: 
Name  : Anisa Fadila Kairoh  
NIM  : 13.322.1.322 
Faculty : Islamic Education and Teacher Training  
Department : English Education  
Institution : State Islamic Institute of Surakarta  
By these, I am  
Name  : Nita Aryani, S. Pd    
NIP  : - 
Job Position : English Teacher of MAN 2 Boyolali  
Clarify, that the writing test used in this research is valid and give the suggestion 
to correct it as follow: 
………………………………………………………………………………………
……………………………………………………………………………………… 
Boyolali, 06 April 2017  
 
Nita Aryani, S. Pd  
NIP. - 
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VALIDITY TEST 
 
Essay Test:  
1. Choose one of these topic to write essay of narrative text:  
e) Malin Kundang  
f) Tinkerbelle  
g) The Rabbit and the Turtle  
h) Snow White  
No Question 
Score 
5 4 3 2 1 
1  1. Work individually to 
write down at least 4 
paragraph that consist of 
orientation, complication 
and resolution. Your 
essay will be evaluated 
based on the content, 
organization, vocabulary, 
language use and 
mechanics.  
 
     
Total Score  
 
 
 
 
 
 
 
 
 
 
125 
 
 
 
Appendix 15 The Result of Reliability  
 
THE RESULT OF RELIABILITY  
Experimental Group 
 
No Name Rater I Rater II Mean 
1 A S  87 83 85 
2 A W  85 85 85 
3 A M I  82 76 79 
4 A A 85 89 87 
5 B W  80 86 87 
6 C S S 70 72 71 
7 D N Q  76 70 73 
8 F S  72 76 74 
9 E S  74 74 74 
10 H A M  75 73 74 
11 H S  82 76 79 
12 J S  78 82 80 
13 L I L  80 80 80 
14 M T R  80 82 81 
15 N S  79 83 81 
16 N A  70 80 75 
17 R A D  79 80 77 
18 R F A  80 76 78 
19 R Z P  74 80 79 
20 R M  77 81 79 
21 S F  81 81 81 
22 S M  80 84 82 
23 T K  82 84 83 
24 W M  82 88 85 
25 Y P  84 86 85 
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THE RESLUT OF RELIABILITY 
 
Control Group  
 
No Name Rater I Rater II Mean 
1 A M M 83 79 81 
2 A N L 80 84 82 
3 A L K 86 80 83 
4 D P U 82 84 83 
5 D R S 85 81 83 
6 R F A 70 74 72 
7 I 72 74 73 
8 L N F 72 76 74 
9 L E W 77 71 74 
10 M F S 74 76 75 
11 M A Z 75 79 77 
12 M F H 78 76 77 
13 N R 72 82 77 
14 N P 80 76 78 
15 N O R 76 82 79 
16 N A 80 72 76 
17 P A S 74 78 76 
18 R M 71 81 76 
19 R N R 77 75 76 
20 R R S 74 80 77 
21 S M 78 80 79 
22 S A W 85 75 80 
23 S A P L 78 82 80 
24 T K N 82 80 81 
25 U L W 84 78 81 
 
 
 
